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INTRODUCTION

Education, in general, is a means of primarily
‘enlarging and enlightening the mind’, to enable
the individual to achieve a status so that he may be-
come an effectively functioning individual for the
maintenance of a modern social system which is
fast giving way to highly industrialised urban
complexes, where specialisation is increasingly affec-
ting human life in every aspect, whereas adult
education may be characterised as a part-time volun-
tary effort on the part of the learner, under
organised auspices, for persons beyond the compul-
sory school age. The main objective of adult edu-
cation is to make an effort in the direction of conscious
movement which meets the challenge of this century
for more capable, more stable and happier adults.
The programmes of social and adult educa-
tion include adult literacy, continuing educa-
tion and extension programmes, i.e., all educa-
tional activities intended for adults. Hence,
adult education embraces a variety of activi-
ties to which various labels such as ‘vocational’,
‘nonvocational’, ‘liberal’, etc., have been attached.
One fundamental purpose of adult education is
eradication of adultilliteracy, where lliteracy, in any
form, denotes a level of educational attainmen:
inadequate to equip the adult to meet his responsi-
bility as a worker, homemaker, and citizen in a
democratic society, because it is the adult and not the
child, who makes the decisions in a self-governing
social order. Lack of education affects the role of
the adult not only as a citizen, but as a parent and
a homemaker as well.
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HISTORY OF RESEARCH IN SOCIAL
EDUCATION IN INDI A

India has a long history of adult education.
It existed even in ancient times in one form or
the other. But little effort has been made to evaluate
the efficacy of adult education programmes. Very
few researches have been conducted in this area of
social significance. The present review is based on
only doctoral research and project research in the
area of adult education in universities and specialised
institutes. In India, research in this field first started
Gadgil (i945) worked on the ‘Problem
of Lapse into Illiteracy’. But research in this area did
not gain momentum. This pioneering work was
followed by other research projects after a lapse
of more than one decade, by Singh (1957) and Khan
(1958), who undertook research projects on com-
munication of ideas through adult education and
the problems of social education. Ad hoc project re-
search continued. Chaube (1963), Singh and Prasad
(1965). Prasad (1967)and Dharm Vir (1968) under-
took some studies on youth activities and literacy de-
velopment and adult interests. After 1969, social educa-
tion attracted the attention of quite a few researchers
and research in the field of adult education gained
momentum. Three research projects were under-
taken in the same year (i.e., 1969). The first was on
adult literacy at the Gandhian Institute of Educa-
tion, the second, on adult vocabulary by Mallikar-
junaswamy and the third, on evaluation and appraisal
of the training programmes of social education
workers by Ansari. This continued in 1970 when
six studies were undertaken by Patel, Pal, Srivastava

when



34

SOCIAL AND ADULT EDUCATION

and others in this area. Quite a few of these projects
were in the area of tribal education. Prasad (1971)
attempted an evaluation of literacy programmes from
adult education and socio-economic development
angles, whereas Srivastava and his associates (1971)
studied the educational and economic conditions as
employment conditions of eighteen tribes. From the
research material available, it is quite obvious that
there have not been consistent and continuous re-
search efforts in the field of adult education. Gene-
rally, ad hoc projects, and at times, projects leading
to doctoral degrees have been undertaken. Conse-
guently. it can be said that research work in this
area of social significance is of very recent origin.

NATURE OF RESEARCH

Looking into the types of studies. i.e., from
the angle of research designs and level of research,
only six percent researches in this area fall in the
category of experimental ex post facto research,
whereas twentyeight percent of the total work is
of descriptive, historical or diagnostic nature. The
remaining sixtysix percent studies are either explo-
ratory studies or surveys. Six percent studies have
been conducted in an urban industrial = setting,
whereas twentyeight percent have been conducted in
the rural areas. Only sixteen percent researches
have been conducted on tribals and the remaining
fifty percent projects on different regions as, for ex-
ample, state level surveys. With regard to the
tools and techniques used, questionnaires, in-
terviews, historical and administrative documents
have generally been used for collecting data. In 2
few cases, some research tools have been developed
by researchers.

Refined experimental studies using highly
sophisticated designs have not been undertaken.

A PEEP INTO RESEARCH FINDINGS

Turning towards the areas of research in the
field of adult education, one can think of about
twelve different areas, viz., adult learning, motiva-
tion to learn, attitude towards adult education,
needs and interests, participations and participants,
programmes and programme planning, administra-
tion and management, methods, media and techni-
ques of teaching, training and adult leadership,
community education and community development,
production of reading and teaching material, and
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evaluation of effectiveness of adult education pro-
grammes. The first project was conducted by
Gadgil (1945) in the area of literacy programmes.
He developed a test of reading and writing by which
the lapse into illiteracy could be measured. The re-
searcher reported a positive relationship between the
sharp fall in the lapse into illiteracy and the pro-
gressive increase of the standard in which a student
leaves the school. Another significant finding was
that it was necessary for a pupil to complete a four
year course at school in order to ensure the retention
of literacy throughout his later life. This study also
revealed that in the majority of instances reading
and writing habits studied by the researcher were
neither developed nor maintained, and that the edu-
cational efforts were wasted even though there was
no actual lapse into illiteracy. Khan’s (1958) expe-
riment revealed thateven with a programme of hui-
dred hours of instruction, there was danger of an adult
student lapsing into illiteracy; to consolidate the
gains of learning, at least a total of 125 hours, follow-
ed by self-education through a library, was needed
and to which a minimum of seventyfive hours could
be added for the requirements of social education.
Gadgil (1945) reported that the incidence of lapse
into illiteracy was specially high among the middle
and backward classes, among the agriculturists and
agricultural labourers and among the very poor
ones. He also reported that the lapse took place due
to disuse of abilities acquired in the school. Khan
(1958) suggested, on the basis of his findings, that
to maintain the interest of neoliterates efforts should
be made to distribute literature in simple language
on the topics of adult interest and at the same time,
efforts should be made to set up research units at the
state level which may undertake research in basic
vocabularv of neoliterates and public opinion should
be created in favour of social education. Singh
(1957) probed into the problem of ‘Communication
of Ideas Through Adult Education’ and analysed 174
books and 304 films meant for neoliterate adults. He
reported that adult education literature is one of the
media of communication. Adult literature included
books on social ~problems, agriculture
and rural welfare, five year plans, health and hygiene,
geography. science, general knowledge. biographies of
famous poets and writers, folk literature, etc. In these
books, values like unity, religious tolerance, socio-cul-
tural synthesis, basic unity of all religions, civic res-
ponsibilities, duties of citizens, need for education, etc.,
had been emphasised. He also found that an attempt
had been made to develop an attitude against
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The findings of the studywere: (i) the main
objectives of the training course were to enable the
social education workers to perform their duties
efficiently with particular reference to supervision,
technical guidance, planning, administration and co-
ordination of programmes; (ii) the training pro-
gramme included theory, individual study, library
work, writing of term or special paper, symposia,
seminars, panel discussions, study circles and trai-
nees’ lectures, field visits and practical work and
study tours; (iii) about sixty percent time was aliot-
ted to theoretical work and the remaining was de-
voted to practical work; (iv) it was suggested both
by the central and the state level officers that there
should be proper liaison between the states and
union territories on one hand and the training centres
on the other: the need for proper cocrdination bet-
ween the different departments dealing with social
education at various levels within a state was also
stressed; (v) twelve out of the fifteen ex-trainees con-
sidered the training programme as ‘Good’ and
thirteen out of the twentyone state level officers consi-
dered the training programme as ‘Average’; and
(vi) the ex-trainees, central and state officers regard-
ed the various aspects of the training programmes
and the time allotted to them as satisfactory, but
they felt that the practical aspect of the training
programmes for block social education workers was
not emphasised.

680. CHAUBE, M., Youth Welfare Procramme in
India with special reference to Utrar Pradesh,
Ph.D. Edu., Luc, U., 1963.

The purpose of this study was to find out how
youth welfare programmes were functioning and to
plan for efficient programmes in line with the modern
times.

Studies related to youth welfare programmes
in US.A., Germany, UK., Russia and Japan were
reviewed to get an idea of the nature of youth pro-
grammes in these countries. To know about youth
programmes in India, a questionnaire was designed
and administered to a random sample of school-
going and nonschool-going youth, their guardians
and parents, and heads of youth organisations.

The survey has revealed that (i) despite
several committees and commissions, the central
issue of locating problems in direct consultation with
vouth parents teachers. institutions and officers
concerned had mostly remained unsolved; and (ii)

533

since the diagnosis of the problems and programme
planning were inadequate, the achievement in that
direction was also much less. The study suggested
that (i) proper publicity to create a sense of urgency
in all concerned be done: (ii) informal education
should be emphasised for the benefit of the illiterate
youths and dropouts through evening classes, con-
tinuation classes and other school classes offering
not only literacy programmes, but also having voca-
tional subjects, handicrafts, etc; (iii) centres for
vocational and educational guidance should be open-
ed: (iv) freeships, scholarships, book aid and provi-
sion for earning while learning should be made to
give some economic aid to the youth; (v) compul-
sory national service scheme should be introduced
to create social sensitiveness in the youth; (vi) for
the all-round development of the personality, health
education. physical and recreational activities should
be provided: (vii) on the organisational side, the
involvement of trained people and nonofficials was
considered to be useful and necessary; and (viii) the
coordinated efforts of all the agencies, both official
and nenofficial, was recommended for achieving
better results.

681. CHICKERMANE, D. V., An Experiment in
Continuation Education for School Leavers
after the Compulsory Education age limit of
eleven, G. K. Institute of Rural Education,
Gargoti, 1966. (NCERT financed)

In this study a technique was tried out to
educate children who leave school after grade IV
and do not join upper primary schools but are em-
ployed on farms or in shops during day time.

A syllabus was drafted and five continuation
education classes were started in five villages. Four
of these were run by school teachers and one by a
non-school teacher. The class run by the non-school
teacher could not be continued for more than a
month. The remaining four classes were run for
a period of ten months. They had an average at-
tendance of twenty boys between the age range
twelve and seventeen. with an average age of thirteen.
Most of these students worked on farms as labourers
and came to attend classes in the evening. The
curriculum was framed taking into account the
needs of these children. It consisted of six subjects
as under : (i) health and hygiene, (ii) business arith-
metic, (iii) agricultural science, (iv) knowledge of
our country, (v) village administration, and (vi)
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general reading. The syllabus was divided into two
parts, one part indicating the activities to be orga-
nised and the other part, the knowledge content to
be imparted in these classes. A subject was ordina-
rily covered by fifteen to twenty activities. The
activities included projects, studies, visits, prepara-
tion of charts and filling outline maps. The sixth
subject included books to be read by students for
general reading. The teaching methods adopted in
these classes were of the following type : (i) activities
were to be organised and then followed up by dis-
cussion and such activities would relate to visits to the
post office, panchayat office and cooperative stores;
(i) a good deal of matter in health and hygiene,
knowledge of India, and agricultural science were co-
vered by visual aids and filmstrips projected through
a filmstrip projector; and (iii) digests were prepared
every month and these digests were studied by child-
ren as testbooks. In all, four tests were used for
evaluation. Of these, the first three were given on a
quarterly basis and the results of error studies were
used for further work on the deficiencies. Fourth
test covered the whole syllabus. The scores on the
fourth test, which was the final evaluation test. were

analysed.
it was noticed that students had an average
score of sixty percent on the whole test. On the

basis of passing standard of thirtyfive percent, only
sixteen percent of the students got less than thirty-
five percent. The questions which had been omitted
by students or were wrongly solved were further
taken up for situdy and practice for one month in
the next academic year. The final test given to the
continuation education students was also given to
students of grades V and VI for comparing the
achievements. It was observed that students of grade
VI in upper primary schools scored an average of
about fortynine percent, while the mean score of the
students of grade V was twenty percent.

682. GADGIL, D. R., Investigation into the Pro-
blem of lapse into lliteracy in the Satara
District, Gokhale Institute of Polities and Eco-
nomics, Poona, 1945,

The objective of this inquiry was to ascertain
the minimum educational attainments needed to en-
sure retention of literacy after leaving school.

The term illiteracy was defined and a test of
reading and writing was constructed in Marathi by
which the lapse into illiteracy was measured. The
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test was found to be reliable and valid. The sample
was made to cover ex-pupils of a period of twenty-
five years and only such schools as had not changed
their type during the period 1911 to 1936 were
selected. As many as 2,678 persons, who had left
the school in standards II, III or IV at any time
during the period of 1911 to 1936, were selected
from 104 villages of the Satara district. The reading
and the writing tests were administered and by
using a special scoring technique, the persons were
classified as literate, semi-literate and illiterate.
The factors responsible for lapse into illiteracy were
also found out.

The study revealed that single teacher schools
and untrained teachers do not seem to contribute to
problems of major importance. A sharp fall in the
lapse into illiteracy and the progressive rise of
the standard in which a student leaves the school
show a positive relationship. The lapse into illiteracy
is smaller when the age of leaving the school is higher.
it is necessary for a pupil to complete a four-year
course at school in order to ensure the retention of
literacy throughout his later life. Tt appears that
in the majority of instances reading and  writing
habits are neither developed nor maintained and that
the educational  effort s considerably wasted even
though there is not actual lapse into illiteracy. The
incidence lapse into illiteracy is  specially high
among the so-called intermediate and backward
classes, among the agriculturists and agricultural
labourers and among the very poor. A lapse into
illiteracy, when it takes place, does so within a
comparatively early period after leaving the school.
The lapse takes place due to nonuse of abilities ac-
quired in the school.

683. GANDHIAN INSTITUTE OF
Voluntary Action for Adult
nasi, 1969,

STUDIES,
Literacy, Vara-

The aim of the investigation was to undertake a
concurrent  evaluation of the literacy project
action which was undertaken in the Gramdan
Villages in each of the two districts of Darbhanga
and Mirzapur.

One hundred schools in each of the two dis-
tricts served as sample of the study. Objective tests
of literacy, reading speed, comprehension, and num-
ber concept were administered to the children. The
data collected thus were statistically analysed.
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The findings of the study were: (i) the
level of literacy among adults rose from seven per-
cent to nineteen percent after the establishment of
adult literacy classes in the villages concerned; (ii)
reading comprehension and speed of learning show-
ed a steady progress: and (iii) in comprehension,
Darbhanga learners had a distinct edge over their
counterparts in Mirzapur District, but no such dis-
parity was evident in reading speed.

684. KHAN, M. Z., The Problems of Social ( Adult)
Education in four Districts of Bombay-Karna-
tak, Ph.D. Edu., Kar. U., 1958.

The study examined the problems of social
(adult) education in India with a view to suggesting
ways to wipe out the illiteracy among adults.

The regarding problems of adult edu-
cation were collected by participating in  meetings of
social education organisations and conducting ex-
periments. Two experiments were conducted — one
in the Sanskar Kendra at Belgaum for the benefit
of a farmer and his adult interests, and another
in a ‘Bidi’ factorv at Dharwar for the benefit of a
‘Bidi® worker and his adult interests. Fach of the
experiments lasted for eight weeks.

The experiments revealed that with a pro-
gramme of hundred hours of instruccion. there is a
danger of an adult student lapsing into illiteracy. To
consolidate the gains of learning, at least a total of
125 hours followed by self-education through a
library is needed. To this, we must add the require-
ments of social education requiring at least seventy-
five hours. Such a scheme. if implemented. will go
a lona way not onlv in making adults able to read
and write, but it will also make them well informed
citizens. On the basis of findings, it was suggested
that mills and factories should permit working men
and women to attend literacy classes for an hour
a day during working hours as it will be difficult for
them to attend after the day’s work. To maintain
the interest of neo-literates, efforts should be made
to distribute literature, in simple language, on topics
of adult interest. Efforts should also be made to set
up research units at the state level which may under-
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take research in basic vocabulary of neo-
literates, and train teachers in the methodo-
logy of teaching adults. Public opinion may be

educated in favour of social education and efforts
may be made to involve school and college students
in the social education programme to meet the shor-
tage of teachers or social education workers.
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685. MALLIKARIUNASWAMY, M., Word List
in Kannada for Neo-Literates, Mysore State
Adult  Education Council, 1969, (NCERT
financed)

The purpose of the work was to prepare a
basic word list in Kannada to assist writers to develop
textbooks and other reading materials for neo-
literates. Word lists comprise two types of vocabu-
lary. recognition vocabulary and reproduction voca-
bulary.

[t was proposed to have two lists of words.
one from the printed materials generally read by
the neo-literates and another from the oral and writ-
ten sources of neo-literates. On the basis of these
two lists, it was proposed to prepare the ‘Basic
Word List’. For purposes of the study, the recogni-
tion literature included: (i) tried and tested text-
books in use in primary and post-literacy classes,
(i) general literature and news sheets specially
written for the use of the neo-literates as follow-up
reading, and (iii) other forms of popular mass cori-
munication materials in the community. The scope
of the study related to the whole of Kannada speaking
population of Mysore state including the different
dialectal ~ variations. The following printed mate-
rials were selected for study : (i) textbooks of lite-
racy classes  (3). (ii) booklets of Adult Education
Series (17). (iii) “Belaku™ (weekly edition 10) and
(iv) radio broadcasts for villagers (scripts). Three
textbooks in use for the teaching of literacy—alphabet
chart, the primer and the reader — had also been
included in the study. The folk songs and folk sto-
ries were collected. A villager was asked to relate his
activities from morning to evening on a particular
day and name the persons whom he met and talked
with. But a lot of persuasion was needed to make
the adults  write by way of showing them some
of the samples previously collected and suggesting
to them several subjects from which they could
choose and write.

Words were counted from all the sources
separately. They were arranged in alphabetical order
and their frequency was recorded. The familiarity of
a word was denoted by its frequency count. The
higher the frequency, the higher was its place in the
Basic Word List. The words in the Basic Word List
were arranged in four parts List. ‘A’ contained 500
most frequently occuring words in Kannada; list ‘B’
included words with a frequency of more than ten
in the collection; list ‘C’ included a further list of
commonly occurring words having a frequency bet-
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ween five and ten in the collection; and list ‘D’ was
a supplementary list of words, which, although not
occurring in any of the lists above, were deemed as
sufficiently familiar words by the expert group. List
‘A’ was proposed to be useful to control the voca-
bulary and list ‘B’ would be helpful to control the
vocabulary of literacy readers and follow-up lite-
rature of the first stage of literacy. Lists ‘C’ and ‘D’
were additional lists to draw words when needed
by writers of general reading materials for literates.

686. NAGAPPA, T. R., Survey of Reading Needs
and Interests of Adult Neo-literates in Mysore
State, Mysore State Adult Education Council,
1966. (NCERT financed)

This study was undertaken to investigate into
the reading needs and interests of the adult neo-
literates.

Four hundred and ten neo-literates drawn from
the city districts of Mysore and Bangalore were in-
terviewed. The selection of the districts was donz
randomly. A questionnaire consisting of three parts
was prepared. The first part covered the general
information regarding age. sex, occupation, etc., the
second consisted of cightytwo items covering a wide
range of reading interests and the third part includ-
ed a set of thirty preference cards. The data were
statistically analysed.

It is concluded that (i) there are small  but
significant  differences in the rcading interests and
needs of specific groups among the neo-literates and
these differences are related to the occupations of
different groups; (ii) women desire to read more
malterial pertaining to their occupations as wife,
mother and domestic worker, whereas agricultural
workers like the books on farming; (iii) material on
religion is liked by all groups and all ages and this
appeal is more pronounced to a particular religion
to which a particular locality belongs: (iv) younger
and adolescent groups show greater preference for
books on subjects like civics and government than
the elders; (v) the reading interests of these neo-
literates can be sustained more systematically by
opening community literacy centres in various locali-
ties and supplying the necessary material; (vi) lite-
racy not only stimulates reading but also widens
the scope of reading desires of the neo-literates; (vii)
among topics, which a neo-literate wants to read first,
are those about which he has some previous know-
ledge which he has acquired through his occupational
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experience or through other means of communication
such as family conversation, public speech or religi-
ous recitals, etc.; (viii) of appeal to his reading needs
are topics concerned with his occupation, his
relations to government and his family and health;
all topics about agriculture and animal husbandry
have a high reading appeal to the neo-literates, the
functioning of his village panchayats, taluka, district
boards and his government with which every farmer
is more and more involved, arouse his interest in
reading about them; next in reading importance are
topics concerning the health of his family and the
diseases of his community; (ix) stories and noveis
have a high appeal to the neo-literates strongly in-
dicating that the follow-up reading materials offerred
to the neo-literates may extensively use the ‘story
method” of presentation of new ideas and attitudes
instead of the ‘manual’ or ‘essay’ tvpe presentation
howsoever direct or complete the latter types may
appear to be.

687. NAGPAUL, H.. A Sociological Analysis of
Social Work in India with special reference to
Social Work Education, Ph.D. Soc., Agra U.,
1972.

The study undertook a sociological analysis
of social work in India with special reference to
social work education.

The primary data were collected through par-
ticipation for many vears, as a social worker, as a
social work teacher and as a social research coor-
dinator. Systematic observation of Indian schools
of social work was carried out for a period of five
vears. Also, structured interviews and informal dis-
cussions were arranged. A detailed consideration
of culture, societal context of social work, changing
pattern of Indian society and sociological perspective
of Indian social problems was made. With con-
tinuing consideration on the development of higher
education in India and the state of social sciences,
the growth and development of social work educa-
tion was analysed.

The  professional  education  of social
work began with the establishment of a school
of social work in Bombay in 1936. But ef-

forts to organise short term courses in social
work were being made since 1920. The main inspira-
tion in organising formal training programmes
came from western countries, particularly from the
United States. For ten years, 1936-46, the Tata Insti-
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tute was the only school imparting professional
education in social work. In the next two decades
(1947-67), the establishment of new schools were
rapid, the number increased upto thirty. In 1950,
the M.S. University of Baroda created a full-fledged
faculty of social work to provide two years profes-
sional training in social work. Imparting education
in social work for effective professional practices has
been stated as the major objective. To enable to
participate responsibly in the developmental activi-
ties and administration, and to train students in the
methodology of social research and in the interpreta-
tion of the welfare services as an important tool in
the formulation of effective policies, were the other im-
portant objectives. There are three components of soci-
al work education—social work curriculum offered in
the classroom, field work offered in a social agency and
research experience provided by a combination of
the classroom and field work agency. The curricu-
lum includes anthropology, sociology. economics
and history. It also includes developmental stages
of human growth in different aspects. The other part
of the curriculum includes considerations of social
problems, programmes of welfare institutions to pre-
vent. treat and control problems, and administration of
welfare programmes, and curriculum dealing with me-
thods of social work includes courses as social case
work, sccial group work, community organisation,
social welfare administration, social research and
social action, The curriculum dealing with fields of
social work normally introduced in the second year
includes labour welfare, rural and community deve-
lopment organisation, tribal welfare, medical and
psychiatric social work, correctional work, family
and child welfare, and welfare of the handicapped.
Supervised field work is an integral part of the total
social work training programme. The main aim here
is to sensitize the students to human sufferings and
to give them a deeper understanding of the theories
learnt in the class. All schools of social work require
the completion of a research project based on field
investigation of a social problem or other related
areas as one of the requirements for the master’s
degree in social work. Formal education in social
work is provided at the postgraduate level and
at the undergraduate level it is utterly neglected. The
schools of social work tend to make excessive use of
foreion studv material written by western scholars,
especially American. The schools seem to have been
given a greater autonomy in comparison to other
units of our university. So far as organisation and
administration of the schools are concerned, they
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vary from private auspices independent of any
university to the faculty or departments under direct
control of the university. The professionalism in
social work is still in infancy in the country, but
it is strongly felt that it has to be professionalised.
The study is concluded with an overview on re-
organising social work education in the perception
of culture, social administration, leadership for
manpower needs in social work and international
cooperation in social welfare.

688. PAL, R.S., A Critical Study of Farmers’ Train-
ing and Education Programme in relation to the
Changes in their Behavioural Components,
Ph.D. Agri. Extn., 1ARI, 1970.

The objectives of this research were : (i) to study
the effectiveness of the farmers’ training and educa-
tional programme, (ii) to explore the interrelation-
ship among the farmers’ personal and situational
characteristics and their behavioural components,
(iii) to compare institutional and noninstitutional
farmers’ training and education programme in rela-
tion to knowledge, attitude and adoption behaviour,
and (iv) to explore interrelationship among the far-
mers’ personal and situational characteristics and
their knowledge, attitude and adoption behaviour.
It was hypothesised that (i) there will be changes
among the behavioural components of the farmers
due to farmers’ training and education programme;
(ii) there will be greater difference in the changes
among the farmers of the experimental group than
among the farmers of the control group; and (iii)
there will be significant differences among the changes
in the knowledge, attitude and adoption behaviour of
the farmerswho participate in institutional farmers’
training and those who participate in noninstitu-
tional farmers’ training.

The study was conducted in two parts, the
main part was an experimental study and the se-
cond part an ex post facto research. Thesample for
the first study consisted of eighty farmers (forty for ex-
perimental group and forty for control group) and that
for the second study, 120 farmers (sixty parti-
cipated in institutional training and sixty in non-
institutional training). The sample was a randomised
sample of farmers of Agra district, U.P. The adop-
tion quotient developed by Chattopadhyay (1963),
was used to measure the adoption behaviour of
the farmers. The independent variables and the per-
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sonal and situational characteristics were measured by
techniques and measures developed by Pareck and
Trivedi (1963). Farmers were personally interview-
ed by the researcher before and after the programme
with the help of prelisted, preconstructed measures
and schedules. Zero order correlation and t test
were the statistical techniques used.

The study revealed that (i) before and after
the interpretation, extrapolation behaviour, attitu-
des, adoption of package practices differed signifi-
cantly among the experimental groupas well as cont-
rol group participants; (i) age was not found
to be significantly correlated with the changes in the
behavioural components of the farmers of the treat-
ment group, but  negatively related to package
practices, whereas age, education, social parii-
cipation, family size, socio-economic status. land
owning, occupation and material possessions were
not significantly related to the changes in behavioural
components of the farmers of control group and the
same were prositively and significantly correlated with
the extrapolation behaviour of the farmers: (iii) the
farmers who participated in the institutionalised and
noninstitutionalised  programmes  differed signifi-
cantly with regard to the change in the knowledge
related to package practices (wheat and bajra),
attitude towards farmers’ training and education
programme and adoption of package practices for
wheat and bajra; (iv) age and farm power were
not  significantly correlated to  the changes in
knowledge, attitude and adoption behaviour of the
farmers, and caste was a significant correlate in the
change of attitude towards farmers training and
cducation  programmes;  (v) social participation,
family size, socio-economic status were significant
positive correlates of knowledge about package prac-
tices and attitude towards farmers,
education programme: and (vi)
farmers was negatively

training  and
occupation of the
and significantly correlated
with the knowledge of package practices.

689. PATEL, RB., A Critical Study of Social

Education in the Siate of Gujarat, Ph.D. Edy .
SPU, 1970.

The aims of this investigation were: (i) to
study the historical aspects  of social education
movement in Guijarat State: (ii) to study the present
position of the state social education programme:;
(iii) to have information regarding institutions work-
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ing for this cause, and various methods of work:
and (iv) to study public opinion about the present
and future programmes of social education.

To evaluate the present programme, both
historical and normative survey methods were adopt-
ed in this study. A questionnaire and an opinion-
naire were prepared to collect the data. All such
centres that conducted social education programmes
were surveyed through field work and analysis of
relevant literature in the form of reports of com-
mittees at state and national levels. The percentage
of the opinions was calculated to find out facts about
the subject. Graphical presentation was also used.
A criterion tool was constructed by the investigator
which was used to interpret the analysed data.

The study revealed that there were three cadres
of personnel  working for social education : they
were officers (class T), supervisors (class 11, IIT) and
field workers. The proportion of literate women
workers was not satisfactory in comparison of the
number of illiterate  women. The socio-economic
conditions of the workers were not satisfactory. Fa-
cilities in social education were inadequate.  The
officers and supervisors usually participated more
in entertainment activities and less in other activi-
ties. Mere than eightvfive percent of the field per-
sonnel were not encouraged to develop their knowledge
of social education. The majority of the personnel
for social education opined in favour of change in
the present administrative setup. Regarding the
programme of social education, there were different
opinions about the very concept of social education;
for some, it was teaching of 3R’s while for others, it
was education for social change. About 95 percent of
the institutions were meant for men only and 5 per-
cent for women, Majority of them (93 percent)

were being managed by the primary  schools
and the rest by secondary  schools (2.3 per-
cent) or village panchayats (1.4 percent) or

voluntary organizations (3.3 percent). Majority of
the literacy classes (71.5 percent) did not have
any clear-cut objective. Only 48 percent classes had
necessary furniture. The total number of publica-
tions brought out by social education committee
was 87 books, 1,000 posters and two periodicals.
For the purpose of diffusion, 2 radio talks. 54 lec-
tures and 101 other programmes were arranged.
Director of education was the controlling authority
for the budget of state social education committee,
The estimated expenditure for eradicating the illi-
teracy among adults was Rs. 11,75,29.064. Wastage
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in social education was to a great extent the major de-
ficiency in these programmes. During 1948-68, it was
42.8 percent for men and 70.7 percent for women.
The adults not cooperating with the programmes
were 68.2 percent. About 55.7 percent of men and
86.6 percent of women were not attending the classes
regularly. In all 70.9 percent adults were successful
in the examination. Only 38.6 percent of the social
education workers were trained.

690. PRASAD, H., Literacy and Development,
Gandhian Institute of Studies, Varanasi, 1967.

The objectives of the study were (i) to as-
certain existing levels of literacy and pattern of lite-
racy among the villagers, (i) to motivate them for
literacy, and (iii) to find out the possibility of start-
ing future literacy programmes.

One village in Varanasi district was taken as
a sample. This village was connected with Varanasi
city by road. It had good means of transport
and communication. Census type survey was con-
ducted to coliect detailed  information about the
inmates of the village. The information was recorded
on specially prepared schedules.

The study revealed that (i) the precent-
age of literacy among men was 48 and women 11
only; (ii) percentage of literacy was higher among
high caste people but the level was not beyond
junior high school in most cases; (iii) there were not
many people among literates who were emploved:;
(vi) thirtyseven percent of the people among lite-
rates were meaningfully employed; (v) abject poverty,
backwardness, etc.. were the reasons for illiteracy;
and (vi) great enthusiasm was evinced by adulis for
literacy classes.

691. PRASAD, H., Adult Education
Economic  Development—FEvaluation of the
Literacy Scheme in  Gramdhani Villages of
Mirzapur, U.P., Gandhian Institute of Studies,
Varanasi, 1971.

and Socio-

The investigator sought to study how the literacy
programme was functioning and to find out how lite-
racy knowledge was used by neo-literates.

A sample of seventyeight schools was selected by
the method of stratified random sampling, and the
respondents on purposive basis. Different types of
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schedules were used to elicit information. Of the
1676 adults enrolled, 1421 took the examination and
1258 passed the examination successfully.

The findings were: (i) the literacy percent-
age has gone up from four to nine in cer-
tain areas in Duddhi Tehsil; (i) there is an
awakening for education among adults; (iii) the lite-
racy knowledge of agriculture, health, credit, etc.,
are not fruitfully *utilised by the people; (iv) adult
women are lagging behind men in their enthusiasm
for education; and (v) neo-literates have lesser func-
tional knowledge than their primary school was
counterparts.

692. SINGH, B. Q., The Communication of Ideas
through Adult Education in India, Ph.D. Soc..
Bom. U., 1957,

This study probed into some of the social im-
plications of spreading mass literacy and education
in India and ideas communicated through the media
of adult education and mass communication operat-
ing in the country.

Data and information were collected from
books, articles and reports on various aspects of
communication and adult education. A perusal of
the synopses and commentaries of all the documen-
tary films released by the Films Division of the Gov-
ernment of India was done. One hundred and seventy-
four books for neo-literate adults were analysed and
304 films were scrutinised to make an appraisal of
the content.

The focus on the social implications of adult
education in India revealed that adult education in-
cludes social, cultural, civic, vocational, health and
parental education. One of the tasks of adult educa-
tion is to provide literacy. The historical review of
the adult education movement in India revealed
that this movement had gained adequate momentum
after independence. One of the media of communi-
cation of ideas is adult education literature. A sur-
vey made by Jamia Millia in 1956, revealed that
books for neo-literates covered subjects like history,
biographies.  introduction to  famous  books,
famous poets and writers, folk literature, so-
cial problems, civic, five year plans, occupations,
agriculture and rural welfare, health and hygiene,
geography, science, general knowledge, sports and
games. The values that are repeatedly stressed in
these books, have been unity, religious tolerance,
socio-cultural synthesis, basic unity of all religions,
joint family tradition, civic responsibilities, duties
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of citizens and need of education. The literature
also tried to develop an attitude against superstition,
magic and conservatism. The films produced by
the Films Division covered various aspects of In-
dian life. The scrutiny of the films revealed that
there were ten groups of films, according to their
contents, and most of them were informative. Press
and radio were important mass media of communica-
tion in adult education. It was observed that Gan-
dhian ideology was a common item for both radio
and films.

693. SRIVASTAVA, L. R. N. Ullisation of
Financial Assistance by Tribal Students, Tri-
bal Education Unit, NCERT, New Delhi, 1970.

The objectives of the present study were: (i)
to study the different financial assistance schemes
undertaken by the state governments and union
territory administrations, (i) to study the relative
usefulness of the two categories of financial assist-
ance—cash and kind—meant for pre-matric tribal stu-
dents, (iii) to gauge the extent of utilisation of sche-
mes of financial assistance given by the governments
to the scheduled tribe students, and (iv) to study
the factors responsible for nonutilisation or mis-
utilisation, if any, of financial assistance. The study
hypothesised that (i) schemes of cash and kind are
complementary and supplementary to each other,
(i) proper criteria for selection of students are essen-
tial prerequisites for the successful implementation
of the schemes, (iii) timely disbursement of benefits
minimises, to a large extent, the possibility of mis-
utilisation, (iv) adequacy of amount and quantum
of benefits are important factors for the success of
the schemes, (v) follow-up of the schemes is essen-
tial for the success of the schemes of financial assist-
ance of both the types.

The universe of this exploratory and diagnos-
tic study comprised the pre-matric tribal students,
the officers connected with the schemes and the
heads of the educational institutions and boarding
houses of the sample states of Assam, Bihar, Madhya
Pradesh, and the union territory of Tripura. On the
basis of stratified sampling, a sample of two dis-
tricts each from the sample states and one from the
union territory, having the highest  percentage of
tribal population, all the subdivisions in the sample
districts being included, was drawn. A sample of
thirtysix blocks was further drawn from the sample
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subdivisions and from each sample block twenty per-
cent of middle high and|or higher secondary schools
was drawn. The system of giving weightage was follow-
ed so as to make a representative sample of pre-matric
tribal students out of the universe. A total number
of 660 tribal students was thus selected and inter-
viewed from the Khasi, Garo, Munda, Oraon, Ho,
Good, Bhil and Tripuri tribes. Interview guides, sche-
dules, questionnaires, and participant and nonpar-
ticipant observations were the tools and tech-
niques used. The primary data resulted from inter-
viewing the sample pre-matric tribal students and
the officers connected with the different schemes.
Relevant secondary data were collected from the
official records of the sample states, districts, sub-
divisions, blocks and schools.

The findings of the study reveal that (i) the
cause of tribal education is to be promoted in order
to help the tribal students to meet a part of the ex-
penditure on education; (ii) all the sample states lay
more emphasis on schemes providing assistance in
cash: schemes inkind are also operating in Madhya
Pradeshand Tripura: (iii) majority of the officers
favour the introduction of both types of schemes,
but prefer the former in secondary schools and
the latter in  primary schools; (iv) the recipients
should be given a choice in selecting the type
of assistance; (v) in case of choice, one-third of the
students prefer assistance in cash: (vi) assistance
given to the tribal students is inadequate; (vii) in many
hostels there is shortage of space and furniture;
lack of medical care, recreational facilities, and above
all, an atmosphere conducive to studies; (viii) the
criterion of merit-cum-means for awarding financial
assistance is, in general, followed: (ix) the implemen-
tation of the criteria fixed for disbursement is be-
ing done by commitiees existing in different names in
different states, which is only partly satisfactory
and partly unsatisfactory; (x) there is a need for
suitable agency for proper implementation of the
criteria; (xi) annual and quarterly receiving of instal-
ments of assistance is more frequent; (xii) in case
of delay, some students take loan, though majority
of them fall back upon the family resources; (xiii)
delay in disbursement tells upon the initiative of the
tribal students for education and it defeats the very
purpose of financial assistance; (xiv) delay is more
at the district and state levels; (xv) delay also leads
to misutilisation of financial assistance by students,
poor attendance and poor educational performance;
(xvi) in the absence of prescribed rules for utilisation
of the amount, it is jointly spent by students, parents
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istration, (ii) medium of instruction and mother-
tongue, (iii) wastage and failure, (iv) social and eco-
nomic problems affecting education, and (v) causes
of illiteracy.

The sampling of tribe, district and blocks
was purposive, while that of villages and respon-
dents was random. Thirtysix percent of the total
number of villages in the district of Ganjam having
lower primary, upper primary or secondary schools
in six blocks were selected randomly, four of them
being taken from Saora areas and two from non-
Saora areas. The four categories of respondents in-
terviewed for this study were students, parents!
villagers, teachers and officers. During the course of
the study, data were collected on different significant
aspects of educational,socio-economic and cultural
problems of the tribal life. Questionnaires, sche-
dulés, interview, study of rclevant records at the
state, district, block, village and school levels and
observation were the tools and techniques used.
Data were statistically analysed.

The findings of the study reveal that (i) the
Lanjia Saoras are cut off from the mainstream of
Indian life and culture and thus live in isolation
and retain most of their traditional and cultural traits;
(i) due to their technological backwardness, educa-
tional development has been difficult to achieve:
(iii) there are a few agencies which provide the
opportunity to the Saoras to come in contact with
the outsiders and bring about change in them, but
without any appreciable result: (iv) inspite of the
educational facilites provided by the tribal and rural
welfare department of the Government of Orissa,
progrgss made in the promotion of education among
the Sgorasis not satisfactory: (v) teaching through
Oriyatleads to inferior educational performance
because most of the Saoras do not know Oriya, vet
they are willing to learn the language only because
of its practical use in daily life; (vi)the Saora area
needs more upper primary, middle and high schools in
comparison to the lower primary; (vii) the progress
of primary education is hindered by administrative
problems suchas lack of school buildings, school
management, trained teachers, teaching materials and
proper inspection of schools; the major hindrance
Is inaccessibility of the Saora villages; (viii) teachers
need to be given better facilities to work more effi-
cently; (ix) the supply of reading and writing materials
to the Saora student is unsatisfactory; (x) wastage
and stagnation are two major problems; (xi) the in-

SOCIAL AND ADULT EDUCATION: ABSTRACTS

cidence of dropout is very high since the Saora
student has to help his parents in economic and other
walks of life while the non-tribal students are in a
better position in this respect; (xii) economic hard-
ship is one of the main causes of educational back-
wardness of the Saora people; (xiii) high percentage
of illiteracy makes it difficult to introduce and im-
plement any development programme;  (Xiv)
attendance in adult classes is extremely poor;
(xv) lack of motivation among the adults
is one of the major problems; (xvi) in the
present circumstances, the Saoras are techno-
logically backward, firmly bound down to their tra-
ditional ethos and norms and are being exploited.
Mere opening of a few primary schools will not
mean much, rather the problems of educational
development among Lanjia Saoras are to be perceiv-
ed in the right perspective and programmes be
chalked out taking into account the conditions pre-
vailing there,

696. SRIVASTAVA, L. R. N., LAL, A. A. C.
PRASAD, S., LAL P. and AVASTHY,
B. P., An Intecrated and Comparative Study
of a Selected Tribal Community living in Con-

tizous  Areas.  Tribal Education  Unit.
NCERT, 1970,

The purpose of the study was to find out as
to how and why the same tribal community living
in contiguous areas, in two bordering states, almost
similar in ecological. economic and social conditions,
and with the same type of welfare schemes operat-
ing in their areas, do not show the same degree of
response, do not derive equal benefits from them
and do not attain equal levels of development. The
study also aimed at providing an insight into the
working of the various agencies and their relative
success and failure in the fields of their activities,
particularly in the field of educational development.

The sampling of the contiguous area, district,
subdivisions, blocks and villages, was purposive. The
contiguous areas selected for this study were Gulma
subdivision of Ranchi district in Bihar and Jashpur
subdivision of Raigarh district in M.P. Twenty
percent of the total number of househnlds in three
villages in each block of a subdivision were studied.
The respondents consisted of the government offi-
cials, local leaders, officials of the Christian missions
and employees of the Adimjati Seva Mandal and
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The analysis revealed that each social educa-
tion programme contained literary, social, cultural,
scientific, aesthetic and  agricultural  activities
and activities for youth and  women. These
activities were generally organised by youth clubs,
Mahila Mandals, government and semi-government
bodies and field workers. The usual staff employed
in each programme on behalf of the government was
the district development officer, the taluka develop-
ment officer, the education officer, the mukhya sevika,
the gram sevak or sevika. According to the taluka
development officer, the abolition of separate posts for
males and females (which previously existed) had ad-
versely affected the programme. The grant to volun-
tary organisations had been reduced from fifty per-
cent to twenty percent and this reduction had affec-
ted the programme adversely. In order to make up
for thf deficit, the voluntary organisations arranged
various programmes to raise funds and this deterred
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them from making a concentrated effort in further-
ing social education programme. The active centres
were mostly situated in the towns with a semiurban
complex, where the headquarters of social edu-
cation programmes were located. The personnel in-
volved in the programmes were trained. No volun-
tary organisations worked exclusively for social
education programmes. The instructional material
used by the organisations was mostly that produced
by the State Social Education Committee. Eleven
institutions had undertaken follow-up work to pre-
vent the neo-literates from sliding back into illiteracy.
Impact of the programme was seen in the changed
adult behaviour. Shortage of workers, local disputes,
and want of proper leadership were the main diffi-
culties in organising the education programme. Adult
education and literacy classes were run by primary
school teachers. Women did not seem to take the
advantage of formal literacy classes.
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