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Kamat (1967, 1968), Gadgil and Dandekar
(1955) and Joshi and Rao (1969) made commendable
studies on growth of education in rural commu-
nities in Maharashtra, U.P. and Punjab. Thirtha
(1960) approached the problem from parental ex-
pectation from education. In another study Thirtha
(1961) anaivsed the ‘Dharma’. a dominant theme
in a Telangana village to appraise the degrees of
appropriateness or inappropriateness of the values
inculcated through formal education to a rural com-
munity.

Effectiveness ol adult literacy programme
and growth of primary education have been studied by
Singh and Marawala (1947), problems of wastage
and stagnation by Kamat (1963). Sharma and Sapra
(1967).

The other major areas of research-—student ac-
tivismorganisation leadership have been studied by
Chitra (1966), Bona (1968). Shaw (1968). Singh
(1968). Sharma, Allback (1968) and Singh (1963).

In the area of role expectations and role per-
formance. the studies of school teacher’s role by Shah
1967) and Goswami (1969) have been reviewed.
Thirtha in another study. examined the impact of
role conflict on academic performance of college
students and Damle analysed college teacher’s role in
advancement of knowledge and to their function as
subjects specialists.

The role conflict of married women has been
studied by Desai (1969). among women primary
and secondary school teachers in general and marri-
ed women teachers in particular by Nibber (1963)
and Agarwal (1963). The conflict between role of
a teacher and that of a housewife. mother and wife
were the main points of investigation. The studies
by Jain (1968). Kahlon and Sisodia (1964). D'Souza
(1961), Tamber (1968) and Samdam (1968), have
been reviewed as the research in the area of educa-
tion as a system of goals. practices and procedures.

For an appraisal of the trend of research Chitnis
indicated the uneven coverage of the researches with
respect to theme and location, the missing macro
and micro studies and the unsophisticated metho-
dology. She has concluded with some guidelines for
further research.

Further. in the same report. Chitnis has
reviewed the papers and monographs
fying them into four broad heads. namely. papers
that (i) clarify theoretical concepts used in
the sociology of education and that explain
the nature of the enquiry into

classi-

sociological
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education and define the field for research in socio-
logy: (i) make conceptual analysis of the issues in
Indian education, most of the papers are based on
observation, impressions about the education system;
(iii) make use of empirical data towards the con-

ceptual analyses of issues in education: and (iv)
develop models for sociological research.
In a separate section she has also reviewed

the ongoing researches.

It is needless to mention that Indian researchers
in the field had a long standing demand for such
work and so far as its comprehensivness and scien-
tific analysis are concerned it is definitely commen-
dable. But in author’s (Chitnis) own view, more of
researches in sociology of education has been done
in the department of education than in the depart-
ments of sociology. Her review is based mainly on
works of the sociology departments and published
papers.

The major objective of the present paper is to
draw a research trend in the field of sociology of
education from the doctoral and major institutional
studies carried out in education departments as well
as in other departments of various Indian universities.
It has taken care of all such researches which are

financed by the Ministry of Education, the

UGC. the NCERT. state governments, uni-
versities and other private  organisations. It
includes roth  published and unpublished re-
ports. The report delimits itself  from  the in-

clusion of dissertations at the postgraduate level,
a pilot study. or a paper or a discussion paper. Ano-
ther delimitation of our work here is exclusion of the
studies on tribal life and education, which are put in
a separate group in this volume. A few studies in-
cluded in chapters on Economics of Education. Edu-
cational Administration. Psychology of Education,
Social and Adult Education. etc. could be put under
this group of studies. also.

In brief, the arguments behind this work can be
summarised as under :

(i) 1t includes all published and unpublished
Ph.D. theses and project —researches in
education and almost all in other areas
like Sociology. Psychology., Adult Edu-
cation, elc.

(i) It adds to the previous
it up-to-date.

(i) It has a different dimension and magni-
tude hy being considered as a part of the
{otal research in education in India.

one and makes
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so that the ultimate product leads to a social change.
Again, educational change itself will be a social
change in the sense that changed education produces
a new type of man equipped with new’ adaptive
potential.  In other words, educational change is
meant for a social change.

Diffusion of innovation is a newly emerging
field in the educational research. But it has not
yet been able to have a firm footing. Rogers (1962)
found that diffusion studies in the field of education
contribute very little to the understanding of the
diffusion of the ideas. This can be quoted
verbatim for India also. Pareek’s review of studies
(from 1925-66) has revealed that all the diffusion
studies are in the field of agriculture or rural socio-
logy. So far in education, there have been only five
studies in this area.

Study by Manuel et al. (1961) on causes of
resistance to Basic education was the first effort in
this direction. It has highlighted the public opinion
and attitude of the inspecting officers, headmasters
and teachers towards Basic education. Academic
and administrative problems have also been con-
sidered.

Subbarao’s (1967) was the first Ph.D. thesis
where he studied the factors promoting and inhibit-
ing the diffusion of innovations. Better facilities.
more audio-visual aids, special rooms, books and
magazines for students and teachers, progressive
and enlightened management, academic and profes-
sionally oriented and cosmopolite heads are condu-
cive to diffusion of innovation. The staff of more
innovative schools are better qualified and trained
than the teachers of non-innovative schools. The
inhibiting tactors are the rigid government rules
about syllabus and textbooks, inadequate grants,
too much of administrative work of the principal,
less equipped staff, ack of linitiative and interaction
on the part of the staff, pupils from backward
classes. overcrowded classrooms, elc.

Bhogle’s (1969) study revealed that headmasters
having democratic and favourable attitudes to-
wards teaching, more experience, drawing higher
salary, having low role-conflict and cosmopoliteness
are more innovative.

Buch (1972) concerned herself in finding the
principal’s characteristics related to school adapt-
ability. Her findings reveal that principal’s exposure
to new ideas. his administrative ability, positive re-
inforcement  from the authority and community
involvement in schools discriminate significantly bet-
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ween the high and low adaptable schools. Princi-
pal’s inter-school visitation, self-rated administra-
tive ability, parents’ involvement. professional meet-
ings attended and feeling of security account for
fiftyseven percent of the variance in adaptability of
schools.

Rai (1972) studied the characteristics of
teachers as correlates of innovation diffusion in
terms of four criterion variables, viz., time of aware-
ness, time of adoption, internationalisation and self-
percieved change orientation. She found that per-
ceived change orientation of the principal, teachers’
perception of students’ benefit from the innovation,
ascribed-opinion leadership, exposure to wider
environment, socio-economic status, teachers’ per-
ception of students’ attitudes towards the innova-
tion, experience and general mass media exposure
account for a variance of 31.98 percent in the
diffusion process within a school system. Joshi’s
(1972) study was mainly a survey of the innovations
ano new practices floated by teacher training
institutions and it is the only study making a com-
parison between India and few other countries.

Other than these few reported studies on in-
novation diffusion at the doctoral level, few other
projects have been taken up and completed, viz.
a study of innovations and reasons of their accept-
ance at the secondary schools of Gujarat and
Rajasthan. a study of innovations leading to change
in secondary schools, etec.

Social Change and Education :
The second group of studies include the investi-

gations by Singh (196R), Thirtha (1960). Ram-
chandran. et al. (1963). Ahluwalia (1965), Singh and

Prasad (1965). Barial (1966), Halbar and Madan
(1967). Setranziwalla (1970), Shah, et al. (1971)
and Ramchandran (1971). Major social institu-

tions considered here are democracy. social class
background and caste; more specifically the varia-
bles studied here are views of principals, teachers
and students in identifying the emerging democra-
tic politics, the problems of higher secondary
education in this democratic set up, socio-economic
status affecting achievement and achievement moti-
vation. home life, non-family members, school life,
teachers’ life. mass media of communication, caste,
religion and sect. Halbar and Madan’s study ex-
plored the role of caste, religion and sect on the
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rural and urban schools: (xiv) there is little parental
participation in both types of schools, but rural parents
are more conscious of the child and are more aware
of the existence of the school and (xv) the
hypothesis that differences are a function of SES
and not urbanity or rurality is held except for a few
exceptions.

72. AGRAWAL, V.,
sions of University
Luc. U.. 1959.

and Dimen-
U.P., Ph.D.

Value Svstem
Students of

The present study was designed to explore the
value systemns and dimensions of students in U.P.
The specific objectives were (i) to prepare a value
scale for ditferent faculties on the ways of life. (i)
to isolate and define the primary value variables
from the conceptions of life, (iii) to find the indivi-
dual differences on social. religious and theoretical
values and (iv) to assess the agreement between
different value systems and ways of life.

The data were collected from the students of
six facultics, namely, arts. science, law, commerce,
engineering ard medicine of Lucknow and Roorkee
Universities. On the lines of Charles Morris ‘to ex-
plore the desired aspects of values™ nine conceptions
of good life were formulated. The main factors were:
(i) social good, (2) liberation from wordly affairs,
(3) enjoyment as the main aim of life. (4) content-
ment, tolerance and indifference, (5) healthy, vigo-
rous life with some moral principles, (6) integration
of action, enjoyment and contemplation, (7) fatalist
view, (8) detached karma and (9) purification of self
through restraint. A five point Likert type scale has
been used for each way. Extractions of primary
value variable have been done in arts faculty through
Thurstone’s centroid method of factor analysis. For
value preference and social and religious values the
significance has been tested by chi-square test. The in-
dependent variables were faculty, sex. income.
place of residence and religion.

The major findings were : (i) the commonly liked
ways of life are those having emphasis on self-rest-
raint, moderation and integration of action. enjoy-
ment and contemplation; (ii) the conceived values
of an individuval largely take into account the cul-
tural pattern of the requirements of the social system:
(iii) the value dimensions isolated by the factor
analysis are : (a) to achieve the end or goal by any
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means, (b) self-restraint, (¢) purity of thought, speech
and action, (d) salvation through selfless actions;
(iv) in religicus values and temporal change, much
emphasis is placed on human effort, and fate is also
favoured suggesting the dependence and adherence
to this culture; (v) in value preference, the value
items preferred were qualities of friendship, worthy
aim and aspiration; (vi) in case of social values (a)
subjection to parental authority is not very rigid and
it seems to be based on rational ground, (b) students
are normally permissive lowards sex and (¢) students
have a congenial outlook towards the outer world;
and (vii) in synthetic approach value of ‘closeness’
permeates in interpersonal relationship among Indian
students.

73. AHLUWALIA, S. P., Impact of Democracy on
Secondary Education in India (with special re-
ference to Madhya Pradesh), Ph.D. Edu., Jab.
U., 1965

The investigation aimed at identifying the
emerging democratic policies and practices in se-
condary scheols in India and knowing the views of
principals, teachers and students on the manifold
school programmes which were indicative of the
impact of democracy.

The study was a descriptive-cum-survey type
of research with a view to highlighting the advan-
ces and lags in democratisation of education in secon-
dary level in India. The history of evolution of
secondary education in India during the period
1600-1947 was traced briefly in order to pinpoint
the casual appearance of certain democratic strands.
Also, the reports of various committees and commis-
sions on sccondary education, the records of the
proceedings of the Central Advisory Board of Edu-
cation. and the educational statistics for the period
1947-1961 were scrutinized to find out discernible
trends towards democratisation. The progress of
secondary education in Madhya Pradesh had. speci-
fically, been analysed in order to ascertain how the
educational policies and programmes were indicative
of the emerging trend of democratisation in India in
general and Madhya Pradesh in particular. The
survey data were collected from some selected higher
secondary schools of Madhya Pradesh. The respon-
dents consisted of 86 principals, 441 teachers and
2.500 students of class XI.
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occupational levels reflect a broader social outlook
and patterns ot behaviour and attitudes which can
be identified with ‘modernisation; (xii) the existence
of intergenerational differences in opinions and atti-
tudes towards the changing aspects of society is ref-
lected in cttitude towards marriage and work by
women; (xiii) the models upon which young people
pattern future goals, their educational preparation,
their occupational choices. distribution of energy
between their studies and the other facets of life, all
these reflect their social background. their families and
society, qualities of educational institutions into
which they had access and the economic and social
forces that give context to life in Indian society.

75. ANAND, S. P.. A Study of Teacher-Pupil Re-

lationship in Higher Secondary Schools in Delhi,
Ph.D. Edu., Del. U., 1972

The purpose was to study the teacher-pupil
relationship in higher secondary schools. The hypo-
theses were: (i) teacher-pupil relationship at per-
sonal level is lacking in the higher secondary classes.
(ii) the characteristics of teachers liked by the stu-
dents differ from the characteristics of students liked
by the teachers, (iii) the male teachers are less satis-
fied than the female teachers in their job and this
affects their relationship with the pupils. (iv) teachers
liked by their colleagues are liked by students as
well, (v) students liked by their classmates are liked
by their teachers also, (vi) intelligent students, good
academic achievers and those having good socio-
economic hackground are liked more than those
who are poor in these aspects. and (vii) teacher’s
age, designation. teaching experience and home con-
ditions are related to students’ relationship.

The study was conducted on a sample of 128
tenth class students (76 boys and 52 girls) and 20
teachers (16 men and 10 women) of four higher se-
condary schools (2 boys and 2 girls) of Delhi. The
tools used for the purpose were: (i) two questionnaires
—one for teachers and another for students.
seeking information about the liking and disliking
for each other: (ii) four five-point scales indicating
the liking of teachers for students. for colleagues.
of students for teachers and for class mates: (iii) the
sociometric tests for measuring teacher-pupil relation-
ship. pupil-teacher, and pupil-pupil relationship: (iv)
two rating scales—one for teacher characteristics
and another for pupil characteristics: (v) two check-
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lists——-one for students and another for teachers; and
(vi) a job satisfaction scale for teachers (Likert’s tech-
nique is used). In addition to these, Jalota’s Group
Test of General Mental Ability was used and two in-
terview schedules, one for students and another for
teachers, were prepared. Academic records of stu-
dents” annual examination were also taken up. In
this study personal relationship connotes the feelings
of acceptance and likings cherished by teachers and
pupils towards each other. Feelings of rejection and
dislike signify the negation of personal relationship.
The ratings of teachers and students were analysed
by factorial analysis. The coefficients of correlation
between students’ and teachers’ likings for each other
as well as for their scores of other variables were com-
puted. In addition to bivariate relationships between
one dependent variable (liking) and other independent
variables (job satisfaction, intelligence etc.), multi-
variate relationships along with regression equations
were also found out. Case studies of the most liked
and disliked members of the Group has thrown more
light on the interpersonal relationship between the
teachers and the students. The sociograms and socio-
metric matrices are also drawn in this study.

\/’rﬁ’impnrmnt findings are: (i) the personal
relationship lacks between teachers and pupils (both
boys and girls): (ii) women teachers and girl students
lay more emphasis on behaviour while the male
teachers and boys lay more emphasis on the studies
and teaching respectively: (iii) there is no differen-
ce between male and female teachers with regard
to job satisfactions: (iv) the mutual liking of stu-
dents and teachers is positively related to teachers’
job satisfaction; (v) in boys™ schools teachers accept-
ed by their colleagues are hardly accepted by stu-
dents but in girl schools teachers accepted by their
colleagues are also accepted by their students: (vi)
students liked by their class fellows are also liked by
their teachers and this tendency is stronger in boys’
schools thar in girls” schools: (vii) there is no signi-
ficant difference between the mean IQ's of the stu-
dents accepted and rejected by teachers: (viii) there
is a significant relationship between teachers’ liking
and the academic achievement of students in boys’
schools. but not in girls’ schools: (ix) there is no
relationship between the students” educational. eco-
nomic and cecupational background and the teachers’
liking for students; (x) age is no significant variable
aflecting the relationship between the mutual liking
of teachers and students; (xi) there is no significant
relationship between teachers’ experience and stu-
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It was found that (a) sex, ruralitylurbanity and
interest ditference within a culture, be it Indian or
American, tend to bring about some differences in
the choice of a particular way of life: (b) the ways
which are preferred are the ones which represent
the dominant life philosophy of that culture, and
similarly the disliked ways are the ones that are
opposed to it: (¢) the Indians on the whole. prefer
ways that stress self control and social restraint and
dislike the ways of sensuous enjoyment, whereas. the
American  students prefer of enjoyment
and progress in action and dislike withdra-
wal, receptivity, inner life and meditation:
(d) the outlook of Indians are oriented
towards inner life. development of self and
preservation of tradition while that of the Ameri-
cans are towards nature, society and a rich full life:
(e) the ways (iii) and (vii) are found to have a common

‘l’uppeal for female and science students having some
Vacademic interests: (f) rural subjects of America chose
(vii). (i), (vi) and (viii) whereas. urban subjects chose
' (vii), (i), (vi) and (xii) and rural and urban subjects of
i India chose (if1}, (i), (xi)and (v)and (i), (i), (x) and
. (v) respectively: and (g) considering sex-wise way (iii)
and (i) are common in both the sex groups of India
y and besides (iii) and (i), Indian males chose (ii) and
(vi) and the females chose (x) and (v) whereas, the
 American males chose ways (vii). (vi) and (xii) and
females chose very similarly accepting change in
\ order of the rank of liking: (h) the science and arts
students of India chose (iii), (i), (vii) and (v). and
(iii). (1), and (ii) respectively whereas both the
| American science and arts students liked (vii). (i),
\(_\:ii) and (xii) ways.

Ways

78. BHANOT, K. P.. Effect of Cohesiveness on
Goal-Setting Behaviour of the Group. Ph.D.
Psy., Jab. U., 1967.

The study was designed to investigate into the
effect of group cohesiveness on goal-setting beha-
viour,

Two separate experiments were carried out.
one for studying Level of Aspiration (LOA) without
imposed success and failure. and the other for study-
ing the same with imposed success and failure.
Cohesiveness as an independent variable was mani-
pulated through selection of subjects as well as ex-
perimental induction. In the first place, sociometry
was administered to higher secondary school girls
(IX, X aund XI classes) and from the sociometric
responses triads of mutual friends and mutual rejec-
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tions were selected to form high cohesive (HC) and
groups  (LC), respectively. Next,
appropriate experimental instructions were given to
the HC and LC groups in order to increase or to
decrease cohesiveness.  Attraction  for the group
among its members was further confirmed by means
of a group attraction guestionnaire. The final sample
consisted  of twenty HC and twenty LC groups
(triads) in experiment 1 and ten HC and ten LC
groups (triads) in experiment II. The LOA proce-
dure consisted of two interdependent tasks—card-
task for experiment I, and puzzles for
experiment II. Here interdependence meant the need
and spirit of helping one another in the group
to reach the common group goal. Three aspira
tional meazures were indexed for both the experi-
ments, namely, (a) individual aspiration for the
groups: (b) unanimous group-decided aspiration and.
(¢) private individual aspiration for self. Besides the
aspiration measures. individual confidence (in per-
cent) in the attainability of unanimous group-decid-
ed aspiration was also recorded for both the experi-
ments, whereas estimation of past performance and
actual performance were noted for experiment |
only. The groups were made to perform on a sen-
tence rearranging task before working on the LOA
tasks so as to provide a base for the questions in a
Group Attraction Questionnaire, designed to con-
firm the level of cohesiveness in the groups. Time
taken for the sentence rearranging task and group
decision time, for unanimous group-decided aspira-
tion (reflecting indirectly, the pressures towards uni-
formitv and conformity) was recorded in both the
experimenis. In experiment II. half of the Groups
of each kind (5 HC and 5 LC triads) were given
success followed by failure treatment (SF sequence)
and the remaining half (S HC and 5 LC triads) were
given failure followed by success treatment (FS
sequence). The degree to which the groups raised
or lowered the aspiration in accordance with success
and failure was noted.

low cchesive

sorting

The major findings may be summarised as
follows : A< expected. LOA was higher in the HC
groups than in the LC groups and the difference was
statistically significant for unanimous group-decided
aspiration (in experiment I. p is .024, and in experi-
ment It for SF sequence, p is 0.48.). In case of the
FS sequence of experiment II. the HC groups still
had a higlier aspiration but the difference was not
significant. As regards private individual aspiration
for self. members of the HC groups had their per-
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than the personality factors in teachers in accepting
innovations.

80. BOMBAY MUNICIPAL CORPORATION,
A Survey of Socio-economic Conditions of
Teachers Working in Municipal Schools, Pri-
mary Education Department, 1966.

Major aims of the study were: (i) to study
the socio-economic conditions of teachers; (i) to
study their difficulties and impact of the same on
classroom teaching and attitude towards work and
profession; (iii) to suggest suitable measures in order
to make provision for better and improved socio-
economic condition for them.

A random stratified sample from 103 schools
in seven different languages was selected from differ-
ent areas of Greater Bombay. The sample included
1074 headteachers, deputy headteachers and assistant
teachers from Marathi, Gujarati, Urdu, Hindi, South
Indian, Sindhi and English primary schools. Ques-
tionnaires were administered to them to elicit their
opinion on different matters pertaining to their liv-
ing and working conditions and their status in the
society.

Study  brought forth following suggestions
(findings) which teachers feel, if implemented, will
improve iheir socio-economic conditions: (i) revi-
sion of scales of salary in keeping with the living
index and other professions, provisions for provident
fund. adequate pension and life insurance; (ii) pro-
visions for free education of their wards and medical
facilities: (i'i) housing scheme in decent localities
in different areas with standardised rent: (iv) resfo-
ration of teacher’s lost position and status in the
national life by public honour and recognition of
their representative and presence in important na-
tional and public functions; (v) reorientation of the
educational systems at all levels fitting in with our
national life and new social order by giving the tea-
chers a leading position and prominence in the
national life of the country; (vi) a complete change
in the outlook of the society from wealth and afflu-
ence to the right human values,

81. BROACHA, M. F., Some Social and Religi-
ous Likes and Dislikes of School-going Girl
Students in Agra, Ph.D. Soc., Agra U., 1959.

The study was designed to discover the roots of
certain socio-religious likes and dislikes of school-
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going girls of the four major communities of India
Hindu, Muslim, Sikh and Christian.

Some aspects of the different types of develop-
ment of the girls at the adolescence stage and their
social, cultural and religious outlooks were reviewed.
One hundred and fifty Hindu, fifty Sikh, fifty
Muslim and fifty Christian girls between the ages
twelve to sixteen were randomly selected. A ques-
tionnaire was prepared and printed on four different
coloured papers in order to preserve the distinction
of the communities studied. The questionnaire was
divided into four main sections, namely, institutions,
habits, sentiments and values. Under institutions—
questions regarding family relations and joint family
system: uader habits — fashion, games. recreation,
reading, food and general attitudes, under senti-
ments—questions of relationships  and avocations
under the heads, namely, friendship, careers, gene-
ral attitudes and marriages and under values—many
of the basic concepts of religious faith, worships,
beliefs, sacrifice and problems of untouchability,
were investigated. Data were collected through case
study based on individual interviews. The analysis
was done in terms of simple percentages.

he study revealed that: (i) The Freudian
“Flectra-complex™™ does not play a serious role in
Indian girls. though a little of it is observed in
Christian girls. The joint family system is still
favoured by most of the girls. Out of all the differ-
ent tvpes of make-ups, girls scem to prefer ‘kajal’
and hair oil most. As regards dress. Hindu and
Christian  girls show preference for sarees and
Panjabi dress. Sikh and Mohammedan girls prefer
Panjabi dress and very few Hindu, Sikh and
Mohammedan girls like the frock: but Christian girls
seem to like it. Girls like bangles, necklaces, rings,
ear-rings, and watches over other type of orna-
ments. They like the gold ornaments most. Sandals
are the most popular foot wear in fashion than
chappals and shoes. Christian girls show highest
percentage of liking for all the games. next come
Sikh, Mohammedan and Hindu  girls. The
favourite pastime is reading, knitting, needle-work,
cooking, listening to radio; but some like painting,
specially Sikh girls. Very few girls seem to like
gossiping. Dancing does not seem to be a favourite
item with the Indian girls. Hindu and Mohamme-
dan girls seem to prefer cinemas more than Sikhs
and Christians. Hindus and Sikhs like vegetarian
dishes but all the groups like salt dishes. Most of the
girls help their mothers in the house-hold work
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and like 10 make friends from their age group.
Most of them prefer teaching and medical pro-
fessions and like to marry a doctor or an engineer.
None of the girls likes to be in sales profession.
Many Hindu and Christian girls like to marry accor-
ding to their own choice. All, except 4.67 percent of
Hindu girls like to live with their parents. (ii) Girls
of all the four groups have faith in their religion
and God: Sikh and Hindu girls believe in  Ava-
taras unlike many Mohammedan and Christian girls.
Girls like devotional songs, religious stories and
they believe more in the theory of Karma and
Dharma, than in the theories of reincarnation and
the caste system. The best method of service to
humanity as they maintained is helping  beggars.
Animal sacrifice is liked and thought right by Mo-
hammedan girls. Sikh and  Christian girls believe
more in their priests; but in all very few girls seem
to believe in Sadhus and Sanyasis. Most of the girls
do not believe in customs of untouchability, but
many of them do not like to eat with girls of a
different caste: this is found specially  with  Sikh
and Mohammedan girls.

82. BUCH, P. M., An Inguiry into
Promoting Aduprability  in

Ph.D. Edu., MSU, 1972,

Conditions
Indian  Schools,

The study is an attempt to identify some of
the factors associated with the promotion of school
adaptability  resulting  into  the change process
through which Indian schools are passing. The
study specifically aimed at (i) finding out to what
extent the principal contributes to promoting school
adaptability; (ii) studying the extent to which the
principals’ attitudes, perceptions and their profes-
sional training are linked up with promoting educa-
tional change in the schools: (iii) finding out whe-
ther there are certain characteristics of principals
contributing to the innovativeness of the schools
more than other traits of the schools. and (iv) estab-
lishing a prediction  equation to predict school
adaptability from the knowledge of principals’ per-
ceptions, attitudes and professional experience. There
is one dependent variable, viz.. ‘School Adaptability’.
Fortynine independent variables and consequently
for the purpose of summarisation. the fortynine hy-
potheses were classified under seven different areas.
viz. (i) demographic: (ii) institutional: (iii) commu-
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nication behaviour; (iv) psychological and persona-
lity: (v) community; (vi) organisational climate and
{vii) miscelleneous.

Three different samples of (i) schools, (ii) prin-
cipals and (iii) teachers were drawn from the state
of Gujarat. A stratified sample of seventy schools
was picked up. The criteria of stratification were
nature of school, management and location of school.
Baced upon this sample of seventy schools, the cor-
responding ccventy principals of the schools became
the respondents. Besides this, a random sample of
500 teachers belonging to these schools was also
picked up in order to get their perceptions about
their schools and their principals. Three different
tools used were : (i) School Adaptability Scale (local-
lv prepared and standardised): (i) a quasi scale to
measure independent variables and (iii) a modified
version of Organisational Climate Descriptive Ques-
tionnaire. The t test, simple linear correlational ana-
lysis and stepwise forward regression analysis were
employed. '

Eightezn factors belonging to four meaningful
clusters of (i) exposure to new ideas: (ii) adminis-
trative ability: (iii) positive reinforcement from
authority and (iv) community involvement in schools
were found to differentiate between schools of high
adaptibilitv and low adaptability. In the correla-
tional study twentyfive factors were found to be
significantly  related with the criterion variable of
school adaptability. These predictors (twentvfive) be-
long to the above mentioned four <lusters with five
stray variables belonging to two miinor categories,
(i) vicinity of training college and (ii) some person-
ality traits of the principals. The forward stepwise
multiple linear regression analysis  identified five
significant predictor variables,  viz.. inter school
visitations, self rated administrative ability, parents’
involvement, professional meetings  attended and
feelings of security. These variables yielded, a
R=.73 which explained fiftythree percent of total
criterion variance.

83. CHATTERJEE. P. N., GHOSH. B. and
GUPTA. L. N., The Impact of Modern Educa-
tion on Rural Communiry with special refer-
ence 1o Allahabad District.  Dept of Edu.,
All. U., 1959. (UGC financed).

The study was undertaken to test the truth or
otherwise of the belief that the introduction of
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education and to determine the relationship between
social origins, inequalities in educational opportuni-
ties and social mobility.

Two colleges one each at Ambil and Magge
were chosen for the study. First, a census of the
students was conducted to obtain information such
as their caste, income and occupational background
of their parents, by distributing “‘census schedules”
among them. Out of 1300 students in Ambil in-
formation could be had from 1185. Then informa-
tion was coliected through the technigue of ‘partici-
pant observation’. A questionnaire framed, was then
administered. For studying students’ attitudes, a
ten percent sample was drawn out of the total. After
field work some teachers were interviewed. In Magge
also the same technique was applied.

The study has shown that (i) individuals from
the upper strata of Mysore society had greater
opportunities for higher education than those from
the middle and lower strata; (ii) among the Hindus.
Brahmins had the highest representation among
students #s compared with the dominant peasant
castes or other non-Brahmin castes: (iii) among
backward classes, the upper layers have been the
beneficiaries of scholarships, free-ships, etc., (iv) in
both the cvlleges, students from the higher income
strata (Rs. 500 and above) enjoyed the highest re-
presentation: (v) there existed a strikingly wide gap
between the attitudes of students and their parents:
(vi) the students’ cliques were based far more on
class than on caste except among the so called un-
touchables and Muslims, these cliques influenced
not only the students’ attitudes but also their behav-
iour: (vii) the westernised cliques influenced the
members of more conservative cliques to  become
‘more fashionable’ in their dress. to develop a taste
for western music and dance, and to approve of the
freer mixing of the sexes.

86 . DAVE, L., and SRIVASTAV A, C., Education
and Democratic Attitudes, Vidva Bhavan Tea-
chers' College. Udaipur, 1958, (MOE financed)

The main purposes of the present project were:
(i) to study democratic attitudes among students and
(i) to study causal factors for the development of
democratic attitudes among students.

Two types of schools, routine type and unusual
type characterised by doing experiments with new
educational methods and practices were taken as
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sample. An intensive comparative case study of the
schools had been the methodology here. An inte-
grated intei-disciplinary approach through coopera-
live research techniques was adopted in view of
abstract and comprehensive nature of the problem.
For assessing democratic attitudes in students
(i) a test of democratic attitudes, and (ii) experi-
mental designs involving three small projects of co-
operative group activity, were employed. Tools for
assessing causal factors of democratic attitudes were
(i) Teachers’ Attitudes Inventory and (ii) planned
observation schedules. To study the organisational
setup of the schools and school life, literature collec-
tion, observations, interviews and participation in
school life were carried out.

The study revealed that (i) there is a significant
difference in students attitudes of the two schools
in the areas of understanding and tolerance, creative
participation and respect for higher values of life
while least difference is found in the attitudes to-
wards the value of respect for individuality: (ii) as
compared to unusual type of schools, the routine
type schools suffer more from indecision; (iii) there
is no significant difference between the attitudes of
teachers of the two types of schools when the me-
dian scores compared: (iv) organisational
setup of scheols and school life are significant causal
factors for the great difference between the attitudes
of students of the two types of schools.

were

87. DUBEY. R. K., Indiscipline among students
as an Individual and Group Phenomenon at
the School Level, Ph.D. Edu., Gor. U., 1971.

The investigator intended to study the person-
ality structure of indisciplined boys and the nature
of group indiscipline in the schools. The hypothesis
was that it was the personality structure of the in-
disciplined students which accounted, at least in
part, for the outbreak leading to acts of indiscipline.

An experimental and a control group. each
comprising of 100 students reading in classes eighth
to twelfth in higher secondary schools in  Gorakh-
pur city formed the sample. The data weré collected
with the help of the following tools: (i) the Joshi’s
Test of General Mental Ability; (ii) the Asthana’s
Hindusthan Adjustment Tnventory: (iii) the Allport
Ascendance-Submission  Reaction  Study, (iv) Ne- °
maun-Kohlstd's Diagnostic  Test for Introversion-
Extroversion: (v) an attitude scale constructed to
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of women today. is much broader—not the traditional
role of wife and mother. Various careers are now
opan to woren. Along with men they can go into
career life. With education. women’s role has chang-
ed. Instead of just being a housewife and mother,
she can now become a companion to her husband
and even a bread winner in the family. Today, the
roles of men and women overlap. The main reason
and areas of these changes are good facilities for
higher education, western influence, new economic
opportunities and freedom given to women. new
legal swatus arising out of social legislation, etc.

104, RAMACHANDRAN, P.. Public Opinion on
Fducation, Department ol Social — Research,
Tata Institute of Social  Sciences.  Bombay,
1971.

The main objective of the study was to as-
certain from different groups of persons. their views
on the goals and utility of education.

Considering the limited goals of the study. a
total of 500 respondents who were 18 vears of age
or over and had completed high school education
(S.S.C.), were carefully selected and interviewed.
Data were collected by canvassing an interview sche-
dule containing questions on the demographic charac-
teristics and socio-economic status of respondents,
their views on the goals of education. opinions on
whether or not those have been fulfilled. and their
assessment of the utility of education.

The study revealed the following observations:
(i) With a few execptions, the personal and psyvcho-
logical goals are placed second in rank. social goals
are placed third in rank, knowledge goals in the
fourth place and citizenship goals in the fifth. (i)
The view that the goals are not being fulfilled, in-
creases in percentage with rise in age. education
level. income and socio-economic  stauts. (iii) With
regard to utility of education, three different pat-
terns emerge. Negative and neutral views in-
crease in percentage with rise in education. income
and socio-economic status. and decrease with age.
Men are neutral or negative as compared to women.
No clear pattern emerges in respect of occupation.
(iv) On comparing the opinions on goal fulfilment
and utility of education, it is seen that there is a
positive association in respect of sex, education,
income and socio-economic status. With regard to

age, a considerable percentage opines that goals
are not fulfilled. The nonfulfilment increases with

119

age. The percentage offering negative and neutral
views on utility of education decreases with age.

105. RAMA DEVI, B., Women's Education and
Traditional Value, Ph. D. Edu.. Madras U.,
1962.

The study aimed at investigating the attitude
of the Indian women towards the traditional values
and to trace the trend of change in the values, if
there is any.

The investigation was carried out in Madras
city with 344 women of age range 20 to 55 years as
subjects. They were classified into  four groups
taking into account the criteria like economic status,
age at marriage, etc. The following tools were used
for the purpose. (i) A traditional value scale was pre-
pared with sixtyfive items related to spiritual, moral,
economic. social and familial values. The preliminary
scale with eighty items was judged by five experts and
tried out on a sample of thirty women of the age
group 20-40 years. A five point rating scale ranging
from ‘strong agreement’ to ‘strong disagreement’ (+2
to —2) was used for the purpose. Its reliability was
tested by test-retest method. (i) A character orienta-
tion test was prepared on the scheme of Fromm. Fif-
teen character sketches prepared by four psychologi-
sts. having the sketches representing mild, moderate
and extreme categories in each of the five orienta-
tion. viz., receptive, hoarding, marketing, exploita-
tive and productive, form the test. These sketches
were arranged at random. (iii) An interest blank
with questions in the areas of recreational facilities
and leisure time activities. opinion regarding club
activities and influence of pictures, interest in home,
income-aspiration and attitude towards life was de-
vised and used for the study. (iv) A trait list of
106 items prepared by Berdie was used and the sub-
jects were asked to select ten traits they will like to
have in their daughter-in-law, son-in-law and the part-
ner (in case of unmarried girls). The frequency of an
item converted into percentage gives the preference
order.

The investigation revealed the following:
(i) The subjects have more traditional value orienta-
tion with predominance to the area of moral and
spiritual values. The intercorrelations between the
different areas of values are highly significant indi-
cating positive relationship between each other. (ii)
The low educated group, married group and non-
working group are more traditional than their res-
pective counterpart. (iii) The productive orientation
is most appreciated bv the sample. The working
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120. SINHA, S. K., Evaluation of N.C.C. Training

in the development of Leadership Qualities
among School Students, Ph.D. Psy., Pat. U.,
1966.

The present study aimed at verifying as to
how far the N.C.C. training is helpful in the deve-
lopment of leadership qualities and also to explain
as to how those qualities are related to school situa-
tions and are desirable to be developed among the
youth of the country in general.

The sample of the study comprised 150 N.C.C.
cadets (boys only), 50 from each of the classes IX,
IX (Spl.) and X (Spl.) of Multi-purpose H. S. School,
Gardanibagh. Patna, plus 150 non-cadet students
from the same classes in the same school. The five
dimensions of leadership qualities were selected on
the basis of agreement of 150 judges. Each subject
was rated on graphic rating scales (Paterson, 1923),
constructed separately for each of the five dimen-
sions, by 100 students and seven teachers of the same
institution the subjects belonged to. The scores of
each subject were determined by taking the average
of the ratings by each group of raters. To compare
the findings with the realities in practical life, the
teacher raters were interviewed individually to con-
firm the findings about the leaders.

The study found that (i) N.C.C. training and
development of leadership qualities are positivelv
related; (ii) the scores of N.C.C. cadets on leader-
ship rating scales improve more rapidly in compari-
son to those of non-cadet students; (iii) after com-
pletion of the training, the cadets are rated signi-
ficantly superior to the non-N.C.C. students on each
dimension of leadership; (iv) the five dimensions,
viz., ability to plan, dependability, industriousness.
initiative and self-confidence are related to on2
another and they measure different characteristics of
leadership.

121. SRIVASTAV A, L. R. N., Education and
Modernization among the Munda and Oraon
of Ranchi. Ph.D. Soc., Pat. U., 1968.

The purpose of the present study was to find
out the role of education in modernisation of the
numerically dominant tribes of Chota Nagpur—the
Munda and Oraon.

The sample comprised 140 Mundas and 116
Oraon undergraduate students reading in colleges
at Ranchi, Khunti and Gumla. Further, two groups
of adult respondents, both educated and uneducated,
were selected. First group comprised seven educated,
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eleven uneducated Munda, and nine educated and
thirtyone uneducated Oraon adults; and in the
second group there were eighteen educated and
twenty uneducated Mundas and seventeen educated
and thirtythree uneducated Oraons. The sample of
Munda population was selected from three villages
in Khunti subdivision and Oraon population from
three villages in Gumla subdivision on the basis of
their degree of concentration. Interview schedules
and questionnaires containing questions on various
indices of modernisation were used as research
tools. Case histories were collected from the adult
respondent group, i.e. eightyeight educated and un-
educated adults. Participant and non-participant ob-
servations were also made to collect relevant data.

asides these tools, published reports, gazetteers and
other records were used for cross checking.

Major findings on the various aspects of
modernity were as follows: (i) though both educated
and uneducated are mobile (geographically), yet the
mobility orbit of the educated is much greater than
that of the uneducated; (ii) there is a significant trend
in occupational mobility from agriculture to urban
occupations among both the Munda and Oraon
populations: (iii) the educated people show a much
higher empathic capacity which the uneducated com-
pletely lack even in imagination and hence
the uneducated Munda or Oraon lack completely the
psychic mobility; (iv) an uneducated Munda or
Orzon is guided by tradition and always driven by
an unknown fear about the new ideas and things,
whereas the educated ones can reason for accept-
ance as well as for rejection of a new idea; (v) more
than eightyeight percent of the educated Munda and
Oraon respondents actively participate in the social
affairs of the village or community, whereas the un-
educated mass is indifferent to such participations: (vi)
sixtytwo percent of the educated respondents of both
the groups take effective part in the programmes of
economic development of the village. whereas the un-
educated people do not bother or care about it; (vii)
the uneducated respondents know nothing about vot-
ing. whereas the educated population is quite consci-
ous and aware of political rights and duties that are
conferred on it:; (viii) an educated Munda or Oraon
expresses his opinion regarding the merits and de-
merits of various socio-political institutions, whereas
an uneducated one is not concerned with it unless
it directly concerns his interests; and (ix) an educated
Munda or Oraon shows all signs of his exposure to
the media of mass communication (e.g. newspaper,
radio and cinema) and he takes advantage of it,
whereas the picture of the uneducated respondents
is just opposite.
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122. SUBBARAO, D., An Engquiry into the Factors
that contribute to the Promotion or Inhibition
of Educational Innovations, Ph.D. Edu., SPU,
1967.

The study was designed to investigate into: (i)
the type of innovations that are being adopted in
secondary schools, university faculties, examination
boards, etc.; (ii) the sources of new ideas: and (iji)
the faciors promoting and inhibiting the adaptation
of innovations.

The study was proposed to be conducted on
a sample of 200 schools. but only sixtythree schcols
from Guijarat and twenty from Andhra responded.
The schools represented  were government, private
and parishad managed. situated in villages. towns and
cities. of longstanding and started  shortly. Infor-
mal discussions, observations, interviews and draft
questionnaires used as tools at the preliminary stage
led to the construction of a questionnaire for final
use. The schools on the basis of their response. were
categorised as less innovative and more innovative.
Some case studies were undertaken to pinpoint some
factors which might have escaped in the general
study. .

The major findings were as follows: (i) The
innovations in secondary education are in the fields
of syllabi. classroom  instruction, use of modern
audio-visual aids, hobby clubs, examination reforms,
evaluation, internal assessment, etc. Regular staff
meeting. delegation of responsibility to various peo-
ple. encouragement to teachers to take up inservice
training, to try experimental projects, action research.
etc, are some of the innovations in educational ad-
ministration. (ii) The extension service departments
have served as the main source of new ideas. Head-
masters, seminars, workshops. inspectorate, training
college personnel, educationists, books and journals
also served as the source. (iii) In case of change in
syllabus, universities and private bodies like coleges,
schools. etc. are most helpful, while the State Depart-
ment of Education etc. act as an inhibiting force.
(iv) For innovations in classroom instruction extension
services departments. experienced teachers and head-
masters are promoting factors whereas lack of expe-
rience on the part of headmasters and teachers, lack
of time, heavy syllabus create hindrance for adop-
tion of an innovation. (v) Extension services, colleges
of education, state evaluation unit, S.S.C.E. Board.
are responsible for the changes in examination and
evaluation. (vi) Innovations in the areas of enrich-
ment of knowledge and variety of experience and
student services are facilitated by the headmasters,
staff, extension services, training colleges, well-
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equipped library, liberal policies of the management,
etc. while inadequate equipment in laboratory and
library, lack of accommodation, traditional patterns
of working, etc. act as inhibiting factors. (vii) Leader-
ship and experience of headmaster, management
policies, cooperation of staff, community and parents,
are promoters of innovations in the field of admin-
istration and community relation, and the inhibiting
factors are the old setup in school organisation, tradi-
tional work habits of the headmasters and staff, lack
of cooperation from staff, etc. (viii) Innovations are
facilitated by the financial strength, progressive and
enlightened management, headmaster and staff of the
institutions,

A comparison between the innovative and
non-innovative schools reveals that the headmasters
of the former type are more academic, professional-
ly qualified, talented, having two or more hobbies,
maobile (have visited more foreign countries and
other provinces of India); they have studied in
different places and a majority outside the state
than the heads of less innovative schools. The staff
of more innovative schools have more trained tea-
chers, significantly high proportion of postgraduate
degree holders, more cosmopolite staff representing
different regions and backgrounds, less turnover of
staff per vear, more staff members who have visited
other states, staff with a variety of abilities like
drawing. painting, photography, music, games and
sports. involved in inservice programmes and exten-
sion service activities, more members taking up ex-
perimental projects, subscribing to professional
journals than the staff of less innovative schools. In
rezard to relationship with the community, the high
innovative schools cater to the students coming from
cosmepolitan communities. have more helpful com-
muniitv groups, have large number of educational
as well as non-educational groups helpful to school
than the less innovative schools. More innovations
were initiated by community groups in more innova-
tive schools. A few of the less innovative schools
suffer from resistance by community groups and
parents in regard to introduction of innovations. The
more innovative schools have a slight edge over the
other groups in being centres of community activi-
ties. The schools near the vicinity of university, ex-
tension centres and colleges of education are more
innovative. The parent-teacher contacts and parent-
teacher councils are more active in the case of more
innovative schools than in the case of less innovative
schools. Tt can be concluded that more innovative
schools are in touch with more cosmopolite sources
of information than localite sources, have got a
greater number of sources of information, are in
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than their rural counterparts; and (viii) except for
the castes of Kshatriyas and Vaishyas, there is a
close correlation of occupational choices among the
successive generations, indicating a conservative
pattern.

125. TIWARI, G. P., Family Dynamics of Drop-
outs at the Primary Level, Ph.D. Psv., Agra
U., 1970.

The present work was designed to study the
family dynamics of dropouts.

The sample population was selected from the
families of dropouts and non-dropouts of 201 pri-
mary schools of Agra town by the method of strati-
fied random sampling. In this regard. it may be men-
tioned that ecological framework of the schools,
hazards of population, teacher-student ratio and pro-
blems of teachers were also considered. The multi-
dimensional data had been collected with considera-
tions of maximum quantification, reliability and vali-
dity. Tools like the TAT. the Raven’s Standard Pro-
gressive Matrices, the Chatterjee Non-Language Pre-
ference Record. the Allport-Vernon-Lindzey Studyv
of Values (adapted). the Frustration Classification
Test and Schedule have been employed. Data have
been analysed with the help of tests like the Dun-
can’s Range Test, the t test and chi-square test
according 1o the appropriateness to the problem.

Major findings of the study are: (i) Non-drop-
out families are significantly ‘large’ and ‘medium’
in size; (ii) greater number of ‘business men’ is avail-

able among dropout fathers than among non-
dropouts; (iii) dropout parents are economically
better off than those of non-dropouts. whereas

non-dropout parents are more educated than their
counterparts; (iv) dropout mothers are the least
educated; (v) husband and wife show greater mutual
possession, love and trust in non-dropout families;
(vi) relations of love and trust get lower positions of
preference in the dropout families; (vii) dropouts
get more punshment, rejection, trust and help from
parents, while the non-dropouts get more acceptance
and domination their parents; (viil) non-
dropout families provide more possession and love:
greater acceptance is available in dropout families:
(ix) non-dropout fathers remain more trusting than
the non-dropout mothers; (x) more rejection
and more punishment are available from fathers of
dropouts and non-dropouts, respectively: (xi) non-
dropout fathers are more dominating in the family:
(xii) dropout parents are more autocratic than those
of the non-dropout families, the dropout father is

from
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the most autocratic person among all; (xiii) relations
of punishment, cooperation and autocracy are more
prominent in families of dropouts; (xiv) relations of
possession, trust, love and dominance are more pro-
minent in families of non-dropout than those of
dropout parents; (xv) mothers and fathers in the non-
dropout families provide more of trust, love, ignoring
and submission towards their own children;
(xvi) non-dropout fathers and dropout fathers are
more dominating and more punishing:
(xvii) non-dropout mothers and dropout mothers are
more possessive, trusting. loving, cooperating and
ignoring, punishing, rejecting. and autocratic res-
pectively for their children;  (xviii) non-drop-
out siblings excel in love and trust: (xix) non-dropout
parents are better equipped in intelligence; (xx) non-
dropout parents have better value orientation in
theoretical. economic and aesthetic areas while
those of dropouts have better orientations in religi-
ous values: (xxi) the non-dropout parents show bet-
ter interest in fine arts, literary pursuits, science and
sports, while dropout parents excel in agriculture,
technical and crafts: (xxii) in comparison to mothers,
the dropout fathers have greater interest in fine arts,
literature, science and sports and less interest in
agriculture, technical and crafts; (xxiii) non-drop-
out mothers in comparison to the non-dropout
fathers have keener interest in sports, science, medi-
cine, literature and fine arts; (xxiv) dropout parents
are more frustrated. more regressed and more fix-
ated; and (xxv) reversion of roles on the aforesaid
dimensions is typically the feature of the dropout
families.

126. WIESINGER. F. R.. The Hindu Adolescent
Girls (a Psychological Siudy of Hindu Girls),
Ph.D. Edu., Bom. U., 1963.

The study was designed to make a psychologi-
cal-cum-sociological study of the Hindu adolescent
girls and their development during this period.

The samples of the two pilot surveys here were
30 and 100 girls and for the final study it was 800
literate Hindu adolescent girls of age group 15 to
21 vears. They were drawn from 37 high schools
and colleges of which 21 were from the city of
Bombay, 11 from another town and 5 from rural
arcas in Madhya Pradesh. The tool used for the
work was a questionnaire consisting of seven groups.
The first six groups consisted of direct and indirect
questions, whereas the seventh had questions which
acted as control questions with regard to important
aspects of research. Free composition was the other
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method introduced after an unsuccessful attempt of
using interview as the means of collecting some re-
levant data. The data were collected as general in-
formation, specific information regarding personal
experience about their families and homes, and their
recreational, vocational, social and religious interests.
The incomplete, ambiguously answered questions
were discarded; 700 questionnaires were retained for
analysis, Free compositions of the adolescent girls
were used for the qualitative analysis.

The major observations of the study were: (i)
Hindu adolescent girl gets 33 minutes a day on an
average as leisure time and the major activities of
the free time are reading, stitching, housework, radio
listening, visits to relatives, school work, chatting and
day dreaming; (ii) the major vocations of their
choice are stenography, teaching, medical and en-
gineering; (iii) qualities that Hindu girls like in their
parents are love, sacrifice, religious-mindedness, for-
giving and truthfulness; (iv) 49 percent favour joint
family and 41 percent do not favour the same: (v)
58.4 percent of the girls showed attitude of indiffer-
ence whereas an attitude of deep concern was shown
by 33 percent: (vi) about 14.4 percent of the girls
have boy friends while 64.3 percent do not have any
boy friends, (vii) attitude of Hindu girls towards social
intercourse with boys is one of aloofness; the rea-
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sons are fear of losing virginity, fear of scandal in
society, obedience to parents, no free choice to marry,
preservation of the cult of husband worship, and
lack of experience in proper behaviour with boys;
(viii) there is an upward trend in marriage age; the
results showing preference for arranged and
love marriage are 67.13 percent and 23.43 percent,
respectively: the dowry system was favoured by 3.6
percent and disfavoured by 79.1 percent; (viii) di-
vorce was favoured by 21.8 percent and disfavoured
by 67.9 percent; (ix) widow remarriage was approved
bv 43 percent and disfavoured by 51.3 percent; (x)
regarding the attitude of Hindu adolescent girls
towards the opinion of the community about them,
58.4 percent showed indifferent attitude and 33
percent attitude of deep concern; (xi) places of
worship of Hindu girls were home (73.5 percent)
and temple (14.8 percent); (xii) 92.5 percent girls
were God-fearing if they did something wrong and
7.5 percent were not; (xiii) attitude of Hindu girls
about Sadhus showed reverence in case of 39.0 per-
cent and no reverence in case 46.6 percent; (Xiv)
36.0 percent of Hindu girls believed in palmistry
and 47.5 percent did not; (xv) 30.9 percent
girls believed in superstitions and 60.1 percent did
not believe in them:; (xvi) 40.0 percent girls
believed in evil spirits and 52.4 percent did not be-
lieve in them.,
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