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Comparative Education

A Trend Report
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COMPARATIVE education is a synthetic subject area
cutting across several disciplines and overlapping
numerous well-known techniques and tools of research
in the field of social sciences, There is very little that
comparative education could claim as its own, distinct
from other disciplines. Indeed, comparative educa-
tion could be defined only by identifying its approach
to the study of education and by the methodology it
employs in order to adduce conclusions from differ-
ent educational systems. As already stated, research
workers in this area draw heavily upon Philosophy,
History, Cultural and Social Anthropology, Sociology,
Political Science, etc., for its content, and statistical
and survey techniques for its tools of study. Know-
ledge of world movements and several languages are
sine quo non for a ‘Comparative Educationist’. These
equipments make a proper ‘Comparative Educationist’
a rarity.

Though comparative education has a long his-
tory, its modern version is not very old. In fact, we
normally trace its history from 1840 or so. The tra-
vellers and historians who visited other lands have
left their impressionistic records of the foreign educa-
tional system. These records should logically be
regarded as precursors to our contemporary efforts in
the area of comparative education. True, these
early records do not conform to any models of research
and in fact they exhibit their biases because of their
ignorance of the tools of research, which themselves
are a much later development. Therefore, we can
neither disown these forebears of comparative educa-
tion nor condemn their methodology. There is urgent
need to conduct a proper research study for compiling
and indexing all these records. Some university de-
partments of education should come forward for award-
ing scholarships in this area under their Ph, D. scheme.
In India, particularly, the range of these travellers’ re-
cords is very wide and the time span spreads over
twenty centuries. This might consume the efforts of
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several Ph.D. scholars in this country. We can
notice that such efforts are already under way., In
the U.S.A., Brickman (1967) has done a pioneering
work in this regard. What is now being regarded as
‘sociology of literature’ can also be a fruitful area for
research in the field of comparative education.

There is a series of publication undertaken by the
University of Michigan entitled Indian Education Se-
ries having been brought out by Asia Publishing House,
The first of its series is “Secondary School Teacher
Education in Transition”, by Lipkin (1970). The
American scholars working for their Ph.D. degree
researched on Indian topics and these are now avail-
able in several volumes. However, the problem of
American educationists studying Indian systems has
been their sense of wonder and surprise at everything
we are doing.

In the Survey on Current Trends in Comparative
Education (UNESCO, 1971) by Tetsuya Kobayashi
only two Indian names appear; one is Dr. Anand
Malik of the University of Tennessee and the other
Darrell Dubey of the Stanford International Develop-
ment Education Centre, There is also a reference
available of a book edited by Brian Holmes (Educa-
tional Policy in Mission Schools, RKP, London, 1970)
which contains two chapiers on India.

At the national level several study teams went
abroad and reported their findings. Under this cate-
gory Raja Roy Singh’s report Education in the Soviet
Union (1962) and K. L. Srimali’s Report on Rural In-
stitutes in Denmark (1954) are quite well-known, Re-
cent efforts to pattern agriculture universities on the
Land-Grant Colleges of the United States and the inter-
est India has shown in the GDR’s work-experience
scheme are the direct results of educational borrowings
from abroad. The co-operation of Columbia Team in
the founding of the National Council of Educational Re-
search and Training (NCERT) is also a part of India’s
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borrowing from the U.S.A. The UGC in India is
completely patterned on the University Grants Com-
mittee in UK. Besides, the Indian Institutes of Tech-
nology and numerous other areas and institutions in
medical sciences, technology, space research, etc.,
should be seen against the background of international
education also known as comparative education. In-
stead of declining, the movement in this direction is
on increase. For example, the Education Commission
(1964-66) in the body of i's text quotes a Russian
publication on polytechnic education and thereby
draws upon it to get ideas for India’s efforts to intro-
duce vocationalisation in education and the work-
experience scheme. This, however, is not a solitary
instance. Our entire examination reform movement
has foreign origins.

We can come across a few publications either in
book form or in the shape of informed articles as the
work of Indians who go abroad under the Associate-
ship Course of the Institute of Education, London and
several other similar grants from U.S.A. and elsewhere.
Indians take benefit from their stay and write about
their experiences abroad in Indian journals and maga-
zines, This literature is vast and of a varied nature.
No effort has been made to classify it and make it
available to an ordinary scholar in this field.

Similarly, there are stray publications about the
Indian system of education abroad. The U.S.A. has
taken the lead by making available to their own uni-
versities information about the obtaining standards
and courses of study in Indian universities, Articles
about our system appear in the International Yearbook
of Education (Evans Bros.), a joint effort of the Insti-
tute of Education, London and Columbia University
teams, and the journals published in England and the
U.S.A. Apart from the English speaking world there
are numerous countries that are taking interest in the
Indian educational experiments., For example, the
Phillippines has shown tremendous interest in the three
language formula and education of the minority commu-
nities in India.

For quite well-known reasons it has been suggest-
ed that Indian scholars should show more interest in
the educational systems of ‘the third world’. Appa-
rently, no systematic effort has been made in this direc-
tion. Indian educationists, however, continue to hold
the west as their model. Indian collaboration with the
UNESCO schemes is also not free from the bias to-
wards the west. What we regard as international
achievements in different subject areas is heavily tilted
towards the western models. Indian techniques and
tools are also poor adap‘ations of their counterparts
commonly available to a western scholar,

. would uphold this view.
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Studies conducted by the NCERT were the first
serious efforts in this area in India. A survey of the
teaching of comparative education in the Indian uni-
versities was conducted (Ezekiel, 1968). This study re-
vealed that with the sole exception of Bihar where
comparative education is offered in a university at
B.Ed. level also, it is an optional paper for M.Ed. in
other universities of India. Tt was found after analy-
sing the syllabus of M.Ed. courses in the country, that
the teaching of comparative education is plainly des-
criptive and non-analytical. Having come across the
cbtaining state of affairs, a paper on Area of Research
in Comparative Education (Singh 1970) was prepared
and circulated to all universities to enable prospective
scholars to feel interested in this area and conduct re-
search at the Ph.D. level.

The only major study in comparative education
was conducted by the NCERT, entitled Pressures on
Access to Secondary Education and the Cheoice of
School Subjects (1972). It is a study in which eight
Indian university departments of education collabora-
ted to undertake empirical research in India and these
findings were then compared with the experience the
Philippines, Ceylon and Nepal have at this level. Apart
from the UNESCO, this was one major work done to
help the Government of India formulate their policy
in education and indicate national, and ladder and
areawise trends.

The fact remains that the importance of compa-
rative education from the Indian view point has yet to
be realized. The government is not so far aware that
scholars in this area could lend iremendous support to
the policy making bodies in the country.

As already stated very little research has been
carried out in this area. Apart from the work already
mentioned, only six rescarch studies have been report-
ed. It is interesting to observe that when Indians go
abroad, they normally attempt to undertake compara-
tive studies. A glance through the Blackwell series
In the case of Institute of
Education, University of London, this is even more so.
Particularly because the Inst'tute offers an associate-
ship (part-study part-travel grant), there is a tendency
to put impressions of the British and Indian educa-
tional systems together and make vague generalizations.
Some would not like to call these works serious com-
parative studies. However, the case of students at the
M.A. and Ph.D. levels is quite different. Here again
the results can be vitiated if the concerned scholar has
a job in England in view. To please his tutor he may
make quite unnecessary though flattering observations
on the English system,
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Coming back to the six studies under review, we
notice that one situdy by Shah (1974) is on teacher
education in UK. and U.S.A. as compared to India.
Though the scholar claims to be making an investiga-
tion into the typical problems of ieacher education that
beset these systems, he has in fact merely reported what
is already available in the textbooks. For example,
one of the major findings is that whereas teaching was
a profession in the U.S.A. and U.K. it was not so in
India. Based on secondary sources a study of this type
cannot make any advancement either in the techniques
of research or in findings.

Similar observations should hold good for Patel’s
(1974) study on the role of the government in the orga-
nisation and administration of secondary education in
Britain, U.S.A. and India. The third study is by Pan-
chal (1973) on elementary education, its organization
and administration in England, U.S.S.R. and U.S.A.

A refreshing change is to be noticed in the work
of Coonjan (1973). The thesis is entitled, ‘The Pat-
tern of Education of Mauritius as compared to that of
India’.  The title of the work is self-explanatory,  Still
the information provided is revealing. One could no-
tice that if the two countries move into the present
times with different historical backgrounds, the results
are bound to be strikingly different. Besides the im-
mensely different sizes of the two countries, the growth
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of education in both these countries is quite different.
For instance, the University of Mauritius came into
existence only in 1968!

The advantage Coonjan (1973) has over the three
Indian research scholars lies in his intimate and first
hand knowledge of the two systems. This advantage
is to be wiinessed in the case of Chilana (1973) as well.
He has compared the inservice programmes of elemen-
tary teachers in India and the Philippines. From the
Indian view point this study has the greatest relevance
and usefulness. Not only is the frame of reference In-
dian, but the study itself has its practical and other
benefits for us. Philippines, a former American
occupied country, should be of interest to us, an ex-
colony of England. 1In fact, proper comparisons are
possible in these cases alone where the material is com-
parable, '

The last study is a Ph.D. work under the disci-
pline of sociology. This is one thesis which could have
casily been submitted for a Ph.D. in education. Farjad
(1973) has made a comparative study of student beha-
viour in Aligarh Muslim University and Tehran Uni-
versity. This study revealed the common points of
interest between the students of two universities. Stri-
kingly enough, the students do not differ very much, be
they Indian or Persian,
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163. CHILANA, M. R., A Comparative Study of
the Programmes of In-service Education of
Elementary School Teachers in India and the
Philippines, Ph.D. Edu., SPU, 1973.

Thz study aimed at comparing the inservice edu-
cation programmes for elementary school teachers in
India ard the Philippines wiih special reference to their
organication, and operational procedures at the level
of inst'tutions imparting the programmes,

The study was conducted on fiftecn State Institu-
ics of Education in India and twentyone Regional Inser-
vice Education Centres ol Philippines, This was
mainly a descriptive survey type of study. 1In all, four
ools were used for data collection,  These were a pro-
forma, a questionnaire, document analysis and inter-
Views,

The major findings were as follows : (i) Inservice
education of teachers in India was given its significant
place right from the ancient period; even in the modern
period, important references were made in the educa-
tional reports at the end of the nineteenth century. 1In
the Philippines similar realisation emerged in the
tweniieth century. (i) The Extension Services Centres
in India and Regional Inservice Education Centres in
the Philippines were the major institutions for provi-
ding noncredit courses to elementary teachers. The
Extension Szrvices Centres in India were placed in the
training colleges, except one cenire in each of the fif-
teen State Institutes of Education, while the responsi-
bilities of the Regional Inservice Education Centres in
the Philippines remained mainly with the supervisory
staff.  (iii) The organisation of inservice education pro-
grammes was more centralised in the Philippines than
in India. The objectives ol the course. content and
procedures were fixed and controlled by the central
agency in the Philippines. In India, the centres had a
suggestive role only and more freedom was given to
the institutions in their programmes,

*¥164. CHOKSI, M. M., Comparative Study of the
Programmies of Elementary Teacher Education
in the State of Gujarar and Philippines. Ph.D.,
Edu., MSU, 1976.

The major objectives of the study were: (i) to
study the educational structure and the system and tea-
cher education in Gujarat State and the Philippines;
(ii) to trace the historical development of teacher edu-
cation programme for primary schoo! teachers in both
the lands; (iii) to examine the effectiveness of the pro-
cedures followed by both the lands to select candidates
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for teacher training in the primary teachers’ colleges;
and (iv) to identify the strengihs and weaknesses in the
physical plants, equipment, staffing, etc., of teachers’
training institutions in both the lands.

The data for the research were drawn principally
from five sources, viz., (a) official documents such as
national and state educational surveys, prescribed cur-
ricula, policy, etc., (b) rescarch studies, (c) field-visits
and observations, (d) interviews, and (e) general pub-
lished literature on teacher aducation in India and the
Philippincs.

The study discovered that a richer culural back-
ground, liberal social fabric, highlighted political consci-
ousness and developing economy as well as educational
traditions and practices left by the previous colonial
powers leave a strong impress on the educational sys-
tem. It was found that the Philippines elementary tea-
cher education programme was better in (a) college
plant, (b) staffing the teachers’ colleges, (c) duration
of training, (d) methods of teaching, (e) methods of
evaluation and grading, (f) on-campus and off-campus
student teaching, (g) leadership behaviour of heads of
teachers” colleges, (h) organisational climate of tea-
chers’ colleges, (i) staff morale, (j) research output of
the teacher educators, and (k) inservice teacher educa-
tion. The Gujarat programme of teacher training ex-
celled in (a) formulation of teacher training objectives,
(b) better articulation of programmes of work-experi-
ence, craft-work and community living, (c) class size
and enrolment, (d) staff-student closer contact, (e) per-
sonality development, (f) character building, and (g)
preparing ihe trainees for a rural community develop-
ment worker and social change agent,

165. COONJAN, K., The Pattern of Education of
Mauritius as compared 1o that of India, Ph.D.
Edu., Bom. U., 1973.

The objectives of the study were: (i) to make
a study of educational system in Mauritius in com-
parison to Indian educational set up; (ii) to study high-
er education in Mauritius; (iii) to study the adminis-
trative aspect; and (iv) to redefine the aims of Mau-
ritian education with relevance to its future needs.

A comparative approach has been used where
the sources of data have mainly been the educational
records of Mauritius and India. A questionnaire on
the future educational pattern of Mauritius was pre-
pared. This questionnaire was administered to eighty-
five secondary and 155 primary schools of Mauritius.
Only 140 questionnaires were returned.
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The study provided the historical background of
educaiion in India as well as Mauritius, and an ap-
praisal of existing pattern of education in Mauritius.
Following the description of variety of educational
patterns in different states of India, the study reveal-
ed that the prevailing pattern of education in Mauri-
tius comprised seven years of primary education fol-
lowed by five years of secondary education and two
years of higher secondary education, or by a seven
year technical education. The higher secondary edu-
cation was followed by three year university educa-
tion leading to a diploma. However, the proposed
model envisaged three years of foundation education
followed by eight years of general education at junior
stage and four years at senior stage. The university
education or inservice training for three years would
start after this senior stage. Professional education
also should start simultaneously afier the junior stage
of general education. The university education in
Mauritius started only in 1968. In 1968-69, there
were only 869 siudents enrolled in the school of
agriculture, school of administration and school of in-
dustrial technology. The number of participants in semi-
nars and school term courses was 428. The university
administration was carried out under the authority of
provisional council by the academic board or the provi-
sional sena‘e, the boards of schools of agriculture, admi-
nistration and industrial technology, student affairs com-
mittee, etc. An alternative form was proposed in the
thesis and in the nmew structure great emphasis was
placed on ihe starting of a department of education.
Regarding the aims of education, the author accepted
the line of the Education Commission (1964-66) of
India where education was visualised to be related to
productivity, strengthening social and national integra-
tion, hastening the process of modernisation and striv-
ing to build character by cultivating social, moral and
spiritual values,

166. FARIAD, M. H., A Comparative Sociological
Study of Students Behaviour in Aligarh Mus-
lim University and Tehran University, Ph.D.
Soc., AMU, 1973,

The main purpose of the study was to find out
the reasons of and the factors contributing to the stu-
dents’ movements in the faculty of law, faculty of en-
gineering and polytechnic of Aligarh Muslim Univer-
sity and Tehran University,

The sample for the present study was drawn from
Aligarh Muslim University and Tehran University.
In all 900 students were selected from Aligarh Mus-
lim University and 1400 students from Tehran Uni-
versity.  Tools employed for the study were: (i)
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questionnaire; (ii) interview; and (iii) observation.

The main findings of the study were: (i) young
people, particularly students, were interested in the
membership of different organisations because while
enering into the university life, they left their fami-
lies and friends and stepped into a mew environment;
they felt distressed and inconvenient to some extent;
consequently, their adaptation and adjustment to new
environment was less than what they expected; they
often feit lonely; in order to get rid of this loneliness,
they started taking part in political activities; (ii) many
students acquired some incorrect information from their
teachers who did not perfectly recognise the social and
economic problems of students; as the students lacked
adequate knowledge about them, their social, econo-
mic and political difficulties were expressed in the
form of abnormal behaviour or strikes; (iii) the other
factors. that instigated students towards revolt and in-
discipline were the practices of discrimination in edu-
cational and administrative systems; the prevalent dis-
criminative practices not only discouraged the educa-
ted but they had unfavourable and negative effects on
them; consequently, the students became pessimistic
towards society in which they were to enter; such in-
cidenis occurred most among technical students and
the students of law; (iv) it was observed that a sub-
ject was taught in a class without any change for many
years; so, it led to monotony; the student was inter-
ested in change and transition from the present to
the new circumstances; in the absence of such an en-
vironment, he felt a viciim to provocations; and (v)
law students knew more about human society and laws;
therefore, they were more open to student movements
on the questions of injustice and partiality.

*167. MAMMOOTIL, 8. J., A Comparative Siudy
of Secondary Education in India and England,
Ph.D. Edu., Pat, U., 1977.

The objectives of the study were : (i) to make a com-
parative study of the pattern of educational adminis-
tration, finance, sysiems of curriculum and examina-
tions in England and India, in the background of their
respective historical developments; and (ii) to derive
some conclusions from the study and to suggest cer-
tain reforms in our educational system, espzcially in
Bihar.

The methodology adopted was the historical des-
criptive approach. After a brief analysis of the sys-
tems of education in England and in India, the follow-
ing conclusions were drawn with respect to the In-
dian system of education. (i) A number of deficien-
cies existed at all levels of administrative machinery
from the centre to block level, though not in equal
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measure, like (a) inability to attract the most talented
and qualitied individuals into the cadre, and (b) petty
politics and inirigues which influenced the administra-
tive machinery. (ii) In general, the educational ad-
ministrative system in India was (a) outmoded, (b) not
streamlined, (c) rigid and authoritarian, (d) taken as
synonym to .ransfer, finances, grant-in-aid, statistics,
appointments, etc., (e) without training to the offi-
cials in modern techniques of educational administra-
tion and school management, (f) beaurocratic, and (g)
with a tendency towards centralisation. (i) Admi-
nistrators were not having the freedom to make use
of their creativity and initiative. (iv) Local communi-
ty was not involved in the administration. The study
has made suggestions with respect to the administra-
tion, finance, curriculum, and examination in the In-
dian educational system,

168. PANCHAL, M. R., Comparative Studv of the
Organization and Administration of Elemen-
tary Education in England, the USA, the USSR
and India, Ph.D. Edu., SPU, 1973,

The major objectives of the study were: (i) to
analyse various factors tha; influenced the evolution
of the present elementary education system in England,
the USA and the USSR in the context of their local
situations and varied forces; and (i) to draw a com-
parative picture of different view points, practices, pro-
blems, attainments, situations, expenditures and failures
pertaining to elementary cducation in these countries
for the consideration of India in her attempis to re-
organise elementary education.

Methodologically, this study was a descriptive
analysis of the existing system of elementary education.
Besides its hisiorical character, in comparative aspect
the study adopted the Kandelian approach. The ma-
jor tools of research were the document analysis and
interview with the individuals who had studied ele-
mentary education in the above mentioned countries,

The study revealed that (i) in India, Britain and
the USSR there was a central ministry of education
as these countries had accepted education as a respon-
sibility of the federal government although to varied
degrees, but in the USA there was no central ministry
of education; (ii) in all the four countries there were
state departments which delegated power to the res-
ponsible education officers to administer educational
programmes; (iii) the local authorities were largely
responsible for elementary education in all the four
countries; (iv) in the USSR the centralization of ad-
ministration was greater as against decentralization in
the other three countries under study; (v) unlike the
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USSR the state administrative machinery functioned
on its own in India, rather it was a blending of decen-
tralization prevalent in the USA and centralization of
the USSR with a three tier system, viz., central, state,
and local authorities, supporting the blending.

169. PATEL, A. V., A Comparative Study of the
Role of the Government in the Organization
and Administration of Secondary Education in
Britain, USA and India, Ph.D. Edu, SPU,
1974.

The major objectives of this investigation were :
(i) to study and compare the secondary education sys-
tem in Britain, USA and India; and (ii) to study the
typical problems in secondary education of the coun-
tries under study and the means to solve them.

The study was of a historical type. Data were
collecied by analysing documents and literature, and
interviewing people who had direct experience of the
cducation systems in Britain and USA.

The study revealed that (i) in India and Britain,
the responsibility of education was accepted by the
federal governments; but in India the states shoulder-
ed the responsibility of financing and implementing
policy decisions on educadon; in USA the constitu-
tion did not allow a federa! ministry of education; (ii)
in all the three countries, there were state departments
of education which delegated powers to the education
officers (0o administer programmes and policies pertain-
ing to education; (iii) the local administrative units
were called differently in these three different coun-
tries — in Britain they were called local educational
authorities, in USA they were called school district
authorities and in India the district and local educa-
tion committees served the purpose; and (iv) for pur-
poses of supervision there were Her Majesty’s Inspec-
tors in Britain, local supervisors and district superin-
tendents in USA and disirict educational officers or
district inspectors of schools in India.

*170. PATEL, 1. U., A Comparative Study of the
Patterns of University Education in UK, USA,
and USSR with special reference to the Uni-
versity Education in India, Ph.D. Edu., SPU,
1975,

The objectives of the study were: (i) to study,
understand and describe the existing universiiy educa-
tion in UK, USA, USSR and India with special re-
ference to the structure and organisation, philosophy
and the patterns of curriculum, and the assessment of
university education; (ii) to bring out the significant
features of the different patterns of higher education
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in the countries under study; and (iii) to study and
compare the typical problems of university education
in the countries abroad with those of India and seek
adequaie cues for beltering content, organisation and
such other aspects of university education of this coun-
try.

The present comparative historical study is a
piece of library research. Data were collected through
primary and secondary sources. Some of the main
observations were as follows: (a) UK has a long tra-
dition of education. The university administration in
UK is a self governing business, the relation with the
goveriment being maintained through the UGC. The
British universities have various courses of studies and
the evaluation system in the field of higher education
mainly includes written test, internal work and viva
voce. Open universily is an innovative experiment
there. The Indian UGC is modelled atier the corres-
ponding British organisation, and India is also (rying
to implement the idea of open university. As regards
the federal, residential and teaching universities, it
secems that India has adopted more of the European
models.  (b) The American universitics are geared to
achieving the goal of highest academic standard of
research, teaching and service. Financially the Ame-
rican institutes of higher learning are fairly well placed
compared with the Indian counterparts. The load of
tuition fee is rather quite high in India than most of
the western couniries. The universities in USA are
mostly of unitary. and teaching type, whercas the bulk
of Indian universitics are of affiliating and teaching
type. Constitutionally education is a stale responsi-
bility both in USA and India, but the American uni-
versities enjoy greater autonomy than the Indian uni-
versities, Otherwise, the administrative structure of
the universities in both the countries are of compara-
b'e similar patierns. (c) Due to difference of ideolo-
gy and social pattern, the system of education in ge-
neral and higher education in particular in USSR
differ from that of India. Education in USSR is a
central responsibility and is thoroughly controlled by
the central governmeni, while in case of India it is a
matter of partnership between the state and the cen-
tral authorities in the field of higher education. In
USSR there are no fees from students. The Soviet
cxamination system is predominantly based on a year
round regular internal assessment. As regards the
admistion policy and curriculum for higher education
in USSR, onc might say that it is determined by the
stale economic plan. Russian siudents of higher learn-
ing are free from financial worries as most of them
get scholarships.  The Indian government also pro-
vides UGC scholarships, national scholarships and
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scholarships for economically backward students; but
the amount and the number of scholarships do not
seem to be adequate enough to attract the bright and
scholarly students for higher education.

*171. PHODHIPRACHA, P, M. C., A Comparalive
Study of Teacher Education in the State of
Gujdrat in India and that in Thailand with
special reference to its Organisation and Ad-
ministtation, Ph.D. Edu., MSU, 1976.

The study aimed at comparing (i) organisation,
administration and finance of teacher education pro-
erammes, (ii) curriculum of secondary teacher educa-
tion programmes, (iii) teacher training institutions
with respect to their nature, admission. management
and physical facilities, and (iv) perception of student-
tcachers towards various dimensions of (eacher edu-
cation programmes, in Gujarat and Thailand, In ad-
dition to this, perceptions of various sub-groups of
student-teachers towards teacher education program-
me were also studied.

The study used descriptive survey method.  The
data were collected from printed materials and through
questionnaire and opinionnaire from twentyseven tea-
cher training institutions in Gujarat and sixteen teacher
training institutions in Thailand. The administrators
of all these institutions, 814 studeni-teachers from Gu-
jarat and 480 student-teachers from Thailand formed
the sample for the present study. Descriptive statis-
tics like perceniages, means and standard deviations
were worked out for various dimensions of teacher
education programmes. The t test was employed to
find out the significance of difference between mean
scores of the different sub-groups of the student-tea-
chers of Thailand on various dimensions of teacher
cducation programme.

The study revealed the following: (i) Duration
of the course in Gujarat was one year, while in Thai-
land it was four years. (ii) Objectives and aims of
the two programmes did not differ, (iii) Colleges in
Gujarat were privately aided, whereas in Thailand
they were run by the government. (iv) Admissions
were done by individual institutions in Gujarat, while
at Thailand they were through a common examination
conducted by the Higher Education Entrance Exami-
nation Centre. (v) The siructure of universities in
both the places was similar, but the procedure for the
appointment of staff was different.  (vi) Institutions
in Gujarat faced financial problems while those in
Thailand did not. (vii) Major expendilure in both
the places was the salary of the staff. (vii) In Guja-
rat, the programme consisted of theory and practice,
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whereas in Thailand it was general education, profes-
sional education and areas of specialisation. (ix) In
Gujarat both the systems of marking and grading pre-
vailed, whereas in Thailand it was only grading. (x)
The opinions of student-teachers of Gujarat and Thai-
land regarding the courses, rigidity of curriculum, les-
son planning, etc., did not differ. (xi) Male and fe-
male students of Thailand differed on the observation
and evaluation aspecis of teacher education,

172. SHAH, B. A., A Comparative Study of the
Teacher Education Programme (for Secondary
Teachers) in UK and USA with special refer-
ence to India, Ph.D. Edu., SPU, 1974.

The major objectives were : (i) to study, under-
stand and describe the existing teacher education pro-
grammes of UK, USA and India with reference to
their structure and organisation, the pattern of curri-
culum and assessment, student teaching, and inservice
programmes; (ii) to bring out the most significant fea-
iures of the different patterns of teacher education
programmes in other countries; and (iii) to study and
compare the typical problems in teacher education
programme in other countries with those of ours, and
seek adequaie cues to change the ideals, contents, me-
thods, organisation, etc., in the teacher education pro-
gramme of this country,

In this historical research the secondary sources
like books, journals, reports, etc., were used for data
collection.  Correspondence with some people in UK
and USA was sought to collect relevant information.
The relevant and classified dala on teacher education
in these three countries were compared to arrive at
certain conclusions.

The major findings of the study were: (i) teach-
ing was considered as a profession in UK and USA
(but not in India) resulting into initial training in UK
and preservice teacher education in USA; (ii) the aca-
demic freedom of the colleges in UK was limited to
the degree of implementation of the programme; in
USA the state department of education fixed the cer-
tificate requirements and the teachers’ colleges were
free to work out the details of the programme; but
in India the university prescribed the requirements
which were obligaiory to be observed by colleges of
education; (iii) the expenditure was shared by the de-
partment of education and science, local education
authorities and the local bodies in UK; in USA it was
shared by the federal government, state government
and local bodies; while in India it was shared by the
state governments, private endowments, fees and ma-
nagement; (iv) practices of internal and external assess-
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ments were present in UK and India, while in USA
the iniernal assessment was done twice at the end of
the study and after joining the profession; and (v) the
number of lessons to be given by a studen: teach:. was
fixed only in India; in USA the professional labora-
tory experience was given to the students only in the
third and fourth years of the basic programme.

*173. SHARMA, S., American Influence on Indian
Education After Independence, Ph.D. Edu.,
Kur, U., 1978.

The study aimed at investigating the political as-
pects of United States foreign policy and its implica-
tions for India and its education. The main objec-
tive was to examine the influence of United States in
terms of educational objectives, practices, trends and
institutional establishment in the areas of Indian higher
education, secondary education and teacher education
during the period 1947-1972.

The study was a research in comparative educa-
lion. Bereday’s four stages of comparative analysis
were utilised.

The conclusions of the study were presented in
a descriptive manner. United States foreign policy
had political overtones to win over India either by
aligning it through military alliances or by other dip-
lomatic methods. India did not join any military
alliance. The political affinity in the field of demo-
cratic form of government kept India in the area of
U.S. influence. The objectives which were not achiev-
ed through political and economic channels were tried
to be realised through cultural channels of U.S. fore-
ign policy.

American involvement in Indian education start-
ed through the missionaries well before the American
government began taking interest in Indian Educa-
tion. The U.S. education aid programmes followed
the US. mili‘ary aid programmes. The U.S. help
touched every sector of Indian education and was in
the form of capital assistance, technical assistance and
institution building.

Democratic traditions, the basic foundations of
American higher education, influenced the Indian
higher education in a big way, like, professionalisation
of university education courses, inclusion of subjects
like business managemeni, industrial administration,
journalism and home economics, the retention of Eng-
lish as a medium of instruction at the university level,
curriculum reform and examination reform program-
mes, and above all, the greater federal participation in
the development of higher education in India.
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The new organisation pattern of secondary edu-
cation in post independence India was influenced by
American examples. The diversification of courses
and inclusion of subjects like agriculture and techni-
cal subjects had an American bias in it. Curriculum
reform and improvements in methods of teaching were
initiated with the help of American assistance and
technical know-how.

Since many Indian teachers received training in
USA and on return worked as leaders, teacher educa-
tion programmes were influenced. USA gave help to
start four Regional Colleges of Education for training

COMPARATIVE EDUCATION : ABSTRACTS

teachers of multipurpose schools and helped in the
development of NIE, which conducts research in se-
condary education. Other features of U.S. teacher
education, like curriculum reforms and research tradi-
tions, were found to be influencing Indian thinking and
practices in the field of teacher education. American
practices of improving practice teaching and in depth
subject training were also found to be catching the
attention of teacher education planners. Another im-
poriant contribution was the introduction of extension
work in teacher training colleges and inservice train-
ing programme for teachers.
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